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Abstract
The goal of this qualitative study is to evaluate the self-esteem among male volleyball players. The
participants in this study were 20 male volleyball players from the urban areas of the Province of Sindh
Public Boys College. Both volleyball players at college and provincial level participated in the volleyball
game. The player was between 16 and 20 years of age. The focus group discussion was used to explore the
self-esteem of players. In Focus group discussion, participants are of the view that low self-esteem
undoubtedly have a greater negative effect on the team's psychology. Negative attitudes towards oneself,
people's evaluation or opinion, fear of failure, risk of competitive climate, fear of adversary, low level of
efforts, nervousness, negative feedback, rejection, criticism, nervousness, coach, team mates and high
expectations of the audience are the factors that can contribute to low self-esteem. The study proposed some
recommendations for future researchers.
Keywords: Self-esteem, volleyball players.

1. Introduction
Volleyball requires an ability of fast attention focus and refocus, and emotional stability and
flexibility of a player. The unpredictable setting cause psychological pressure, leading to stress that
one should know how to cope with (Ajeesh, 2013). The best athlete may become apprehensive
about competitive sport. Factors that work behind it are aspirations, fear of failure, and lack of selfreliance (Mottaghi, Atarodi & Rohani, 2013).
Sports Competition: Socio-psychological factors play a major role in encouraging the best results
of athletes during Competitive sports. Competitive sports require physical, mental and
psychological endurance. Such sports are more distinct than those games that do not require
passiveness. In terms of aggressiveness, degree of competitiveness, intensity and exclusivity,
professional sports are accepted (Dionigi, 2006). In addition, such sports encourage an athlete to
make choices, which helps an athlete to build trust in the pursuit of skill acquisition (Niederle,
Muriel & Vesterlund-Lise, 2011).
Self-Esteem: Many studies shed light on the term self-esteem, which reflects the complete
emotional evaluation of one's own worth by human beings considering one's self-assessment and
perception. Self-esteem involves opinions and emotions such as triumph, dejection, dominance
and humiliation (Ajeesh, 2013). Self-esteem is defined as an overall emotion of his actions and his
or her satisfaction with his or her achievement is considered by the individual (Baumeister,
Campbell, Krueger & Vohs, 2003). Self-esteem is divided into two types: worldwide self-esteem
and particular self-esteem. Global self-esteem refers to a general evaluation of self-experience with
broad-ranging consequences. Specific self-esteem in broadly defined domains relates to selfevaluation (Baumeister et al., 2003).
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Objective of the study
• To investigate volleyball Male players’ self-esteem in context of volleyball competition.
2. Literature Review
Researchers recognized that such high-intensity sports are naturally nerve-wracking and
competitive settings stress competitors' mental demands. When a person has doubts about his
ability to deal with stressful states, anxiety is contemporary (Esfahani & Gheze, 2010). In this
regard, Volleyball has been recognized as a professional game in the last few years, fostering
competition among volleyball players. Volleyball requires physical, mechanical, mental and
tactical skills that are combined (Yadev, 2015). Researchers indicate that Psychological variables
are believed to rise to high levels during competitive sports (Dairjurko, Gorannesic &
Toplicastojanovic, 2013). When volleyball players are nervous, they are concerned about not
getting the right position in the initial lineup, serving, smashing and blocking. Playing a different
position or being assessed by others adversely. The number of studies were conducted on the
impact of self-esteem on the performance of players.
In 2013, Ajeesh also explored the contribution of self-esteem and variables that reduce or increase
emotions such as victory, pride, shame and despair during competition. Further perceptions of
being competent to deal with problems if self-esteem is highly developed, but if it is developed,
players experience a low feeling of incompetence. The research was conducted in 2002 by Koivula,
Hassaman and Fallby to find out the strategies linked to self-esteem and sports competition. The
results showed that players with high self-esteem had a more positive perfectionist pattern, while
players with low self-esteem had a negative perfectionist pattern.
3. Methodology
The participants of this study were 20 male volleyball players from Public Boys colleges of urban
areas of Sindh province. All volleyball players participated in volleyball game at collegiate and
provincial level. The player ranged from 16 to 20 years. The current study employed qualitative
approach. Focus group discussion was used to explore an in-depth understanding of volleyball
players’ perception about their self in context of competition. For analyzing FGD data, Krueger’s
(2002) Analysis framework was employed.
4. Results
The results indicate that low-self-esteem players have no opportunity to deal with negative
feedback and assessment. The responses in FGD indicates that the Failure, negative judgment,
psychological instability, rejection and one's perception are causes for low self-esteem among
players. The players' greater self-esteem is further confirmed by participants in FGD. They view
that the confidence that players have over themselves. It also shows the importance that
participants attribute to themselves and the agreement of respondents that they believe they are
born with a good number of characteristics that form their personality, as well as other respondents
that obviously they are encouraged by the masses much of the time and they are considered
exceptional in the comparison of popular people.
The higher self-esteem of volleyball players is further demonstrated by this negation, which is why
most of them have declined to consent to the argument that they are failure. This shows that
respondents agree with the argument that they do not consider them a failure. They're not taking
them for nothing. Their understanding was in line with their expectations. They're not taking them
for nothing. Their perception fitted their expectation. However, with a small variation, the
percentage of agreement can be observed, but as a result, a significant number of athletes have
self-satisfaction, they respond favorably to life.
Surprisingly, the results reveal a very small proportion of participants disagreed with believing
themselves to be equal to other players indicating their greater self-esteem. Participants’ responses
in FGD further demonstrates a feeling of lack of self-concern and lack of consistency in order to
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level their shoulders with other people. In addition to their learning to view the individuals around
them, the world around them relies on their assessment framework.
Subjects disagreed that they did not compare themselves with negative assessment, self-hatred,
inferiority and self-pity rather than taking pride. Self-worth is further verified. In short, their
attitude to themselves was similar to their optimistic appraisal, self-respect and self-acceptance.
The data leads the researcher to agree that volleyball players have greater self-esteem and that they
regard themselves and have respect for themselves positively. Participants in FGD demonstrated
great satisfaction with themselves, while a quarter of respondents disapproved.
The lower self-esteem of volleyball players is only expressed by majority of participants
confirming that they did not feel self-satisfied in terms of self-respect. It portrays the low selfesteem of respondents. In addition, they needed more recognition for themselves, and this may be
a sign of low self-esteem.
Interestingly, Responses indicate that volleyball players have a great sense of self-respect for
themselves. In addition, Participants were of the views that they trust their skills and do not believe
they have lower self-esteem. Their emotions about themselves are very unstable. Most of the time,
they are persuaded that they are worthless. FGD findings suggest that the participants experienced
the feeling of nervousness demonstrating the feeling of nervousness that can be triggered by high
expectations of coaches, teammates and audiences, real climate, fear of opponents.
Results also indicate the details about the physiological symptoms before the start of competition.
The most striking aspect revealed during Discussion is that most participants experienced somatic
anxiety coupled with physical stress and stomach butterflies. In the body and mind, competitive
conditions produce pressure. It physiologically impairs the player. In addition, it undermines
confidence, mental resilience, and ability level and causes nervousness to interrupt results. It is
confirmed by participants that in pre-performance game, they experience jitters of somatic anxiety.
Before the start of competition, the majority of the volleyball player experienced somatic anxiety.
In addition, because of the inadequacy, rapid heart rate, sweaty hands, shivering legs and tensed
muscles are observed becoming part of competition. Fear of social circumstances makes them
hyperventilate. When something unusual happens to them, their incursive thinking produces a
compulsion to draw. FGD Participants experienced a degree of discomfort in relation to
competition, which confirms the level of discomfort in relation to competition among respondents.
The competition anxiety was seen as being difficult for them to manage. Furthermore, competitive
pressure remains unhandled much of the time after perceiving the dangerousness of such
conditions, resulting in fear of failure and inadequacy. Since they are unable to regulate preperformance attention focus, being too nervous to enter the field is dangerous to them, they are
unable to relax out of regulate nerves. Caused by inner reaction stuff that focuses on all three items
that quarantine your level of stress will drift back through the attic attention, resulting in
nervousness. Losing emphasis results in a nervous break in concentration
5. Discussion
There are a few clear reasons why self-esteem is low. Few of the answers to the discussion show
that most of the study participants reported similar responses. They understand that fear and
feeling of inadequacy are the reason why they contribute to low self-esteem. This is the product
of being embarrassed by coaches and sports teachers and sports teachers for bad results. They
often appear with a low level of motivation during performance, so they struggle to receive
services or fail to deliver the ball efficiently to the court of the opponent during the rally, causing
participants to be nervous, resulting in the participant's performance deteriorating, which annoys
the coach and sports teacher, resulting in ridiculing players who eventually challenge their selfesteem. In players, it induces a sense of incompetence and at that moment he feels low.
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It is widely found that on the field and in the presence of other rivals who bring them in great
embrace, players are mocked and insulted and they view such actions as a sign of disapproval
that often leads to criticism or punishment. An athlete interprets this as a statement on their worth
as an individual (Yadav, 2015). It is often shown that the concerns of coaches are related to
outcomes. Instead of benefiting from his results by predisposing attributes, coaches consider
victory a primary goal. It is usually seen that when a person succeeds, he is showered with praise
for failure, harsh criticism and rejection. Athletes with poor self-esteem are unable to change their
thoughts. They have bad perceptions about themselves, their dealing with themselves is often bad,
and as a result of this mindset encourages unfair treatment by others, they remain unaware of the
potential within themselves. Finally, through frequent, overt and public failures and rejections,
self-esteem may be destroyed.
Another result is that mistakes are made because errors are perceived to be part of the game, but
coaches do not stay unbiased. At the time of the player’s mistake, they are inflexible and
impatient, resulting in the change of player during matches that lowers the self-esteem of the
player and they precisely never take the risk of new learning from their errors (Yadav, 2015). The
answers to the FGD show that the study participants feel that their nervousness is due to their
enemies around them. It makes them nervous and they feel unable to keep the results running.
Likewise, the good/ bad feeling of the individual regarding themselves depends significantly on
the predicted outcome when they feel threatened by the involvement of other team mates and
competitors who can do better than them. They connect age to more experience, to more
achievement. Observing these conditions, they feel threatened by their self-esteem and it triggers
their low self-esteem because they feel that he might not be as capable as the friends and
opponents of their team. It also suggests that the inability of participants to succeed directly affects
his self-esteem. Furthermore, athletes equate themselves to others and discover their contribution
to the team that coaches and colleagues remain unaware of, reducing the involvement of players
in team work. Determining the understanding of their abilities and their own effects on actions.
Their environmental interpretation, informed by assessment. The response to failure and appraisal
by others is low self-esteem.
The results are confirmed by the FGD responses. Since schooling, the participants have never
been exposed to such sports environments, it is widely observed that most government schools
do not provide sports activities or organize such sporting events that could provide students with
exposure to such demanding environments. They pursue opportunities to engage in athletic events
while they study at college and such an atmosphere is totally new to them. Therefore, after getting
into such an atmosphere that decreases their self-esteem, they remain apprehensive. Many firstyear players are reserved for the next competition, and coaches tend to only witness their insights
during matches. Most coaches agree that first-year players are in the learning process, so testing
their skills will not bear fruit in practice as it is so that it can also impact practice and teamwork
between players.
The different opinions of participants clearly indicate that, due to academic engagements, most
participants are not allowed to continue their practice as a result of failing to show satisfactory
results, so they are totally ignored by coaches during team formation. It also demonstrates that
the player ties his self-esteem to the appraisal of individuals around him, so he feels terrified of
being mocked. When one of the participants is needed. He explained it very thoroughly that
mostly parents set expectations and want their children to meet the set expectations, but not to
disappoint their expectations. Therefore, they prohibit their children from taking part in
extracurricular activities, specifically sports activities. The most significant factor seemed to be
the impact of their parents and coaches on the level of self-esteem of players. Parents, peers, and
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coaches' interactions and feedback may have a great impact on one's self-esteem, thereby
impacting one's motivation, learning and success.
Most athletes are never appreciated by parents as being adaptive to sports as a discipline in the
sense of our society. Moreover, as sports are never taken as a source of bread and butter, most
parents never gain interest and encouragement. The degree of concern, acceptance and interest
displayed by parents is therefore influenced by this. Such activities have detrimental and lasting
effects on players' self-esteem, while he is given a small advantage over being female as a male
player. As parents do, negative coaching brings the same degree of disrespect, discouragement
and interest.
In addition, analyzing the involvement of different age groups in the current sample, high
participation of the age group of 17 to 18 years is found that this age group is more likely to
participate in intercollegiate activities that are held very frequently every year. The
aforementioned event is also the most playable event, so players in this age group are highly
motivated to participate. In pre-competition practice and during the peak season of competition,
this age group remains occupied, steadily removing their hesitation and fear of environment. In
terms of specifics, the 15 to 16-year-old age group remains reluctant to participate because they
remain in the learning process, their skills are being developed, so they are not given priority
during team selection and are kept at the stand for the next competition. For observation only,
they are taken to competition. Given that the age group is 19 to 20 years of age, the number of
activities falls at the graduation stage, so this age group does not benefit from participation.
In addition, demonstrate why students at the early educational level prefer to engage in physical
activity and athletic competition due to greater interest and motivation in athletic at the beginning
of the year. It is instantly evident that the highly played level during studies is this educational
level. In the current research, it is evidently found that the self-esteem of 2nd year players is
higher than that of other players at the educational stage. In addition, it shows the level of selfesteem in volleyball players at various levels of education. It can be seen clearly that the highest
result is the level of normal and low self-esteem in intermediate-level players. The higher selfesteem of intermediate level players is triggered by the greater exposure to the sports / competition
events they have, but first-year players are low in self-esteem as well as players at the graduation
level. In the first year, players take time to discover their skills, improve them accordingly and
prepare them psychologically for the competitive world. It takes enough time for this whole
process to be completed. On the other hand, graduation level players are often occupied with their
studies. In addition, the amount of competition decreases. It is found that volleyball championship
is ignored to be held for a few years, reducing participation at graduation level. The lack of
championships has changed dramatically. This resulted in Sindh’s lower participation in
intervarsity competitions.
Research shows that players in team sports are open to a competitive and stressful climate. These
factors influence the player's collective working and mental characteristics. The other component
of low self-esteem and high anxiety is the subject’s social appraisal. Unfortunately, less time is
expended on mental preparation by coaches. It is assumed that the value of psychological factors
should never be overlooked in the success of any sports event. Those players who are responding
to what they are able to do and how others see them influencing the self-esteem of a player through
continuous interaction with their body and social environment.
The social support an athlete gets from other individuals if they achieve social recognition.
Positive reinforcement is an affirmation of fruitful doing. It typically helps to build a positive selfesteem, whereas excessive criticism or lack of interest in players has a negative impact on the
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growth of their self-esteem. It is evident that a significant number of participants have low selfesteem, while fewer participants have normal self-esteem. The low self-esteem of players is
demonstrated by the higher proportion of volleyball players. It is clear that players with low selfesteem have little capacity to cope with negative feedback and appraisal. They see people with a
negative view, the environment and everything around themselves. Failure, negative judgement,
psychological instability, rejection and one's perception are causes for low self-esteem among
players.
6. Conclusion
The aim of this study was to explore the self-esteem among male volleyball players. The findings
of the current research showed the subjects with low self-esteem. Many participants tended to have
high self-esteem, but most of the study population displayed low self-esteem. Self-esteem
undoubtedly has a greater negative effect on the psychology of the team. Those variables that can
in turn lead to low self-esteem are negative attitudes towards oneself, people's appraisal or
judgment, fear of failure, danger of competitive environment, fear of opponent, low level of efforts,
nervousness, negative feedback, rejection, criticism, nervousness, coach, team mates and viewer's
high expectations.
7. Recommendations
• It may also be important to figure out what variables may have contributed to low self-esteem
in participants.
• A researcher may engage into an experimental research to make the volleyball player evaluate
his own performance and compare it in different phases and use this knowledge to make decisions
about his own performance.
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Abstract
We are living in an era of technology where everything demands knowledge, understanding, and handling
of digital technology. Technology has renewed all spheres of social and professional lives and in this regard
teaching and communication are not exceptional. Effective use of technology for real Communication is
widely followed in teaching and teachers need to know the use of ICTs in classrooms for delivering lessons
to inculcate sound knowledge and understanding of concepts. It is found that despite the significant impacts
of ICTs on teaching and learning teachers are reluctant to use technical aids in the classroom. They report
various issues that hamper them to use technology in their day-to-day teaching practices; moreover, a
majority of teaching professionals are not convinced that they can make their teaching more and more
effective by using technology. The paper aims to find out the challenges the teachers face to use ICTs in
classrooms and perceptions of teachers about the same. A qualitative research method was used to carry
out the study. A well-designed questionnaire comprising of open-ended questions was served to randomly
selected serving teachers from government schools of District Khairpur. The responses of the participants
were analyzed to identify the challenges faced by the teachers while using ICT during the teaching and
learning process. The collected data was analyzed and it was found out that teachers find it difficult to use
technology in classrooms because they are not provided appropriate computers, technical support, and
professional training to learn to use technology. It was also identified that because of time constraints
teachers are unable to use ICTs in their teaching practices. Further, it was explored that teachers believe
that teachers have limited perceptions about technology as they hold the view that technology just wastage
their time. Based on findings, it was concluded that the integration of ICT tools is highly effective as it
makes students more creative, productive, and hard-working as compared to traditionally managed
classrooms. Schools administrations should provide not only the technology but also technical assistance
to the teachers. Schools administrations need to help teachers to know the importance of ICTs and to use it
for a meaningful purpose to improve the standard of education.
Keywords: Teachers’ Perception; Learning; Information and Communication Technology; Usage; and
Challenges

1. Introduction
We cannot deny the important role played by education in individuals' well-being and their
successful survival in societies they are connected with. It is a well-accepted fact that the best
investment is the investment in education because education gives people the power to cope with
their day to day challenges. Moreover, education serves as a key to change for betterment, social
welfare, and individuals' success as the future of nations depends on the quality of education
people are provided by the educationists. This is the reason that all nations of the world stress
education and educational scientists make their endeavors to find out the ways that could be used
to facilitate learners to maximize their potential and come out with the best achievements not only
for themselves but their national causes. Researches, in the field of education, have unveiled
multiple areas that need to be reconsidered to plan more and more effective strategies for better
education for the individuals so that they can contribute to national causes. We are living in an era
of technology that demands changes for more and more improvements and excellence. This is
obvious from the changes modern age has experienced since the last decades like the replacement
of blackboard with smart boards, the use of technology for teaching, etc. The use of technology in
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education has become an essential teaching practice and nowadays we cannot imagine a classroom
with technology.
The researches by social scientists and educationalists have laid the foundation of information and
communication technology as a separate entity that is based on the use of technology for
communication. Zhang and Aikman (2007) declared that information and communication
technology is an unavoidable area in an era of fast techno cultured world we are a part of. As
different educational scientists, educational researches are putting their remarkable efforts to
improve education and ensure the best quality education, various researchers worldwide are
working on different domains, they are equally concerned with the drawbacks of their educational
institutions and have engaged themselves to study, explore and find out the factors that restrict
learners to learn and excel. They are also working for improvement and excellence that is indeed
not possible without finding out the flaws and weak areas in the system. As ICT is a very important
tool in teaching and learning and is used to have the best teaching/learning outcomes, the same is
effectively used to measure, find out, explore and identify the possible barriers and barriers for
improving the quality of learning. ICT is an amazing tool for change and improvement and
teachers to agree that they need to do the maximum use of various technologies for effective
teaching, meanwhile, it is also the reality that it is not easy to handle technology as teachers often
find themselves like fish out of water when they are assigned any task related to technology
(Balanskat, Blamire & Kefala, 2006).
Objectives of the Study
·

To explore the barriers faced by school teachers in using ICT tools for classroom learning.

·

To identify school teacher perception in implementing ICT tools for learning in the
classroom.

The Rationale of the Study
Education is important for people in general and nations in particular. Without education, people
cannot cope with the challenges of their life and they cannot contribute to national well-being and
development. As far as developing countries are concerned, they need to focus on their educational
policies to compete with the developed nations and maintain their position in the world. These
nations cannot be economically empowered unless they educate themselves. According to the
Legatum Prosperity index 2017 India ranked 92 among 142 countries and is still going through
different barriers to providing quality education at a different level. The same situation exists in
Pakistan and other developing countries. Though the governments have taken various initiatives
to enhance the quality of education for their people, there is still room for improvement. This
improvement is not possible without technology as we are living in an era of technology and
nations need to make themselves more and more technologically and economically powerful to
cope with the emerging challenges of the world. The current study focuses on identifying barriers
teachers face in using ICT tools in classrooms and perceptions of teachers in implementing ICT
tools in the classroom for learning. The study aims to bring to light the issues so the policymakers
and curriculum designers can work on the existing teachers' training curriculum and worked out
the strategic ways to overcome the barriers.
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2. Literature Review
New technologies are playing a dynamic role in the field of teaching, education, training, and
development, but these are also affecting the lives of teachers because they need to learn to use
these innovations in their practices. Without knowing the proper handling and use of different
technological tools, they cannot enjoy their successful survival in the fastest-changing world.
Schoepp (2005) in his study concluded that integration of ICT into teaching and learning is a
complex process and people may find it difficult to deal with the “barriers” they may encounter in
their day to day professional lives. Different barriers have been identified by the educational
researchers, of all these some of the key obstructions are discussed here:
2.1. Network related Issues
Limited accessibility and network connectivity trouble are some of the commonest barriers that
all teachers go through and this hurdle doesn't let them complete their task on time. Mostly teachers
face extreme embarrassments because of network issues as they fail to deal with technical issues
they come across. All teachers are not good at solving these issues they have their expertise that
they cannot usefully because of internet issues. Here, we cannot deny the fact that in various areas
people have no availability of the internet at all and they cannot use any software or application
that needs the internet.
The experts have identified various reasons for limited accessibility and internet connection errors.
Some of them express that the biggest reason for the inaccessibility of ICT resources is not always
non- availability of the hardware and software or other ICT materials within the schools as it is
often quoted. In many schools, there are a host of latest technological tools but teachers cannot use
these tools because of the mentioned barrier. Another issue is organizational disorder and
mismanagement that hampers the achievement of set goals and targets. Schools must ensure the
availability and accessibility of all tools that can be used for effective teaching and learning.
Empirica (2006) commented that inappropriate access is one of the key barriers for ICT equipped
learning, lack of access includes many things such as lack of access, and lack of adequate material,
means in some schools’ technology is available but teachers are not allowed to use. Pelgrum
(2001) went on to explore the views of the practitioners from 26 countries and identified the main
obstacles to ICT implementation in schools. Toprakci (2006) also expressed the different hurdles
that hamper teachers in their work. He mentioned an insufficient number of software, insufficient
units, slow speed of systems, old systems, and insufficient access to the internet as the main
barriers. Albirini (2006) added that insufficient computer resources slow down to use of
technology in the classrooms and teachers cannot continue their class and often fail to
communicate efficiently. That's why it is one of the greatest barriers to integrating ICT into the
learning process.
2.2. School with Limited Technical Support
Teachers must have good command on their subject so that they can inculcate sound knowledge
and application of concepts among their students and for this they need access to technology with
well-organized classrooms with all technical support. Usually, in schools, administrations suppose
that they just need to arrange technological tools and computers for teachers and teachers will
manage everything by themselves. These administrative personnel should ensure if everything is
functional or not, what is the issue if a teacher is not comfortable to use it. Lewis (2003) stressed
the importance of technical support for the use of ICT in teaching and said that without effective
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technical resources, school and classroom organization would not be according to the ICT
requirements. Therefore, unavailability and limited technical support are obstacles to effective use
of ICT and should be overcome. Pelgrum (2001) also supported Lewis' point of view and
commented that found that in the view of primary and secondary teachers, lack of technical
assistance is one of the top barriers to ICT use in education. Sicilia (2006) also viewed technical
problems as one of the major barriers for teachers. It is commonly observed that teachers have to
face difficulties in accessing the internet, searching, browsing, downloading required content,
having a printout, etc. It is also found that computers that are provided to them are not properly
updated and they wait their precious time struggling with malfunctioning old computers. This is
how teachers just waste their precious time and energy that end up in nothing. Sometimes, teachers
become disappointed with technology and prefer to work without ICT. Sicilia (2006) condemned
technical barriers as these hurdles hamper the smooth delivery of the lesson or the natural flow of
the classroom activity (p. 43). Teachers don't feel comfortable with flawed technology that affects
their professionalism. A well-trained should be available in schools to help out teachers in
technological matters so that they can integrate ICT into education.
2.3. Lack of Effective Training
Lack of professional training is also one of the barriers that restrict teachers to integrate ICT in
teaching/learning. Teachers must be provided with training to use effective software and
technological tools so that they can use that equipment without any difficulty. Albirini (2006)
viewed lack of effective training is one of the frequently found barriers as teachers are always
reluctant to use a new technology or software unless they are trained to use it. Also, there were
not enough training opportunities for teachers in using ICTs in a classroom environment (Pelgrum,
2001). If teachers are provided appropriate on-job training, they can use ICT in their teaching
practices and can improve the classroom environment. Pelgrum (2001) was of the view teachers
are not good at handling ICTs because of a lack of effective professional training. Moreover, a few
training opportunities that are provided to them are not enough to serve the purpose. Therefore, to
overcome this challenge there is a need to overcome to review teacher training curriculum for
improvement and amendments. Beggs (2000) also identified a lack of training as one of the top
three barriers to teachers’ use of ICT in teaching. Indeed, teachers' training, development, and use
of ICT have remained a part of initial teacher training programs to help out teachers to use
technology efficiently, but different subject specialists have reported their reservations that may
play a very important role in facilitating them. These reservations are very helpful for educational
experts and trainers to plan out effective teachers' training programs for different subject specialists
according to their demands.
It is concluded from different studies that inappropriate training is again a barrier to the integration
of ICT in teaching and learning. Most teachers are not good at using computers, delivering lessons
smoothly using modern technological tools, their lack of confidence in technology, etc. Teachers
should understand the importance of ICT in education and the outstanding results they can achieve
through ICT. Once they learn the amazing results of ICTs, they will start taking interest in grasping
more and more knowledge, understanding, and command over their use. This is how this barrier
can be overcome.
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2.4. Limited Time
Time is an important factor in any job and when it comes to teaching, a good teacher must know
the effective use of time. Teachers need to finish their tasks on time and teachers often stay anxious
about the completion of the syllabus. They need to strategize their lessons as per the time allocated
to them like the number of units, duration of the class, and lots more. Teachers often express that
they find it difficult to use digital technology because of the limited time allocated to them that's
why they shouldn't use technology and carry on without it. Recent studies have also indicated that
teachers are reluctant to use ICT tools in their classrooms because of the time table. For effective
teachings, they need a lot of time to review websites, to sort out appropriate material, to plan
lessons, selecting of appropriate software, use of software to deliver the lesson, to prepare tests
and assessments. This takes a lot of time and they can't integrate ICTs in teaching. Sicilia (2006)
also supported that time is one of the major barriers that teachers face while teaching with ICTs.
The integration of ICTs in teaching demands lots of time as teachers need to consult IT experts for
technical support and this is how they stay dependent on them. Because of this dependency, they
find it difficult to complete their task on time. Moreover, teachers also need to practice and prepare
themselves to deliver lessons using ICTs and delayed on part of technical staff that affects their
working. Teachers also need an assistant to help them with the handling of computers and other
technical tools but schools do not have much staff and teachers are required to managed all things
by themselves.
2.5. Lack of Teachers’ Competency
Teachers have no interest and time to learn the use of the latest technologies and this incompetency
affects their confidence badly consequently they do not indulge in the use of ICTs and employ
outdated teaching pedagogies. A majority of teachers have no or limited computer skills and this
incompetency keeps them away from technology. In different countries of the world it is not
possible for people to access technology and as far as developing and less developed countries are
concerned, teachers find it very difficult to have the expertise to handle technological tools.
Pelgrum (2001) conducted a study and concluded that teachers' limited skills and limited
knowledge are the biggest barriers to integrate ICTs into education, teaching, and training. Sicilia
(2006) was of the view that developing countries are technologically backward and people are not
educated enough to use technology. They do not accept technology and feel comfortable with their
outdated less effective teaching pedagogies. Though some people use computers their skills are
limited. With limited skills and knowledge of ICTs, they cannot implement their use. Therefore,
people should be boosted to learn and use technology with full confidence. Therefore, each nation
needs professional trainers to help teachers to adopt ICTs and boost their confidence to learn to
use technological tools efficiently.
3. Methodology
To carry out the current research study, a quantitative research methodology was used. A welldesigned questionnaire was developed to know the views of the respondents. All the items in the
questionnaire were meant to address research objectives concerning the barriers teachers face to
use ICTs in the classroom and teachers' perception of the use of ICT tools in schools. To check
the validity of the questionnaire, a pilot run was conducted and few amendments were made to
improve the tool. Experts' views were also taken to finalize it so that relevant data could be
collected from the respondents.
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The random sampling method was used for the current study and the sample was the school
teachers from government schools. Of all schools, 10 were selected through convenient sampling,
and school teachers were selected through purposive sampling.
The well-designed questionnaire comprising of open-ended questions was served to the
respondents to have their responses. The purpose of data collection was shared with the teachers
and they were helped out to understand the questions so that more and more authenticated data
could be obtained. The received responses were then analyzed carefully for the mentioned purpose.
4. Analysis of data
Challenges in implementing ICT tools in teaching and learning were found as follows:
· Administrators provide malfunctioning and outdated computers
· Have internet or connectivity issues
· Systems or computers are out of order, not updated, and are not repaired
· Have no computer skills.
· Are not provided any technical support
· Are not provided pedagogical support
· Are not provided a printing facility
· Lack of content in the national language
· Have limited time
· Have pressure to prepare students for exams and tests
· Find it very difficult to integrate ICT use into the curriculum
· Do not know the benefit to use ICT in the classroom
Perceptions related to the usage of ICT tools in the classroom for teaching and learning were
found as follows:
· In ICT oriented classrooms students concentrate more on their learning as compared to
traditional classrooms.
· Technology-based teaching makes students more hardworking by boosting their
confidence
· Technology-based classrooms are more productive as students learn to be creative
· Technology helps teachers to engage students more in their work/learning
· ICT oriented classrooms help students feel more autonomous in their learning and they
learn to grasp new ideas
· ICT facilitates collaborative work among the students and they learn to work together
· ICT oriented classrooms make students understand more easily what they learn as
compared to traditional classrooms.
5. Discussion
The current study was aimed to identify the barriers to the use of ICT tools in teaching and
perceptions of teachers on the use of technology in classroom practices. The responses of the
participants were then analyzed qualitatively to explore why teachers find it difficult to use ICT
tools in their teaching practices and what are their views about the use of technological aids related
to teaching. Based on the analysis, it was founded that teachers' beliefs about technology have an
impact on their practices (Ertmer, 2005). Anxieties related to technology is the biggest hurdle in
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their use, whereas their confidence on the same is their power. Using technologies helps teachers
to have a conducive learning atmosphere as students and teachers interact actively that promote
learning among the students. Students in technology-oriented classrooms show more interest in
learning and become actively engage in classroom discussions. Teachers also expressed that
integrating ICT in teaching makes students independent learners with sound knowledge of the
topic and applications of the concepts.
6. Conclusion
Based on findings, it was concluded that the integration of ICT tools is highly effective as it makes
students more creative and productive. Students concentrate more on their learning; they work
harder when get exposure to technology. Schools administrations should provide all ICTs and
technical assistance to the teachers. There should be proper professional training with incentives
for them. In addition to this, managements and administrations need to work with coordination to
help teachers to know the importance of ICTs and to use it for a meaningful purpose.
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Abstract
The research explored how much people of different age use emoji in digital communication. It also studied
the purposes behind the use. The study compared three different age groups. It aimed to find if there are
any significant differences among groups. Different aspects of emoji use are researched worldwide but
there is less evidence from age perspective. There is very little research done in Pakistani context. So, this
study may add to the knowledge in the field in Pakistani context. A representative sample was chosen from
intermediate, undergraduate and postgraduate students through quota sampling from colleges and
universities from Hyderabad, Sindh in 2017. The participants filled the questionnaire and data is analyzed
quantitatively. The study explored if emoji are effective for all generations or a specific generation. The
study might help in understanding different attitudes towards use of emoji.
Keywords: Computer Mediated Communication (CMC), Emoji

1. Introduction
Today, in the age of digital communication when we are shifting more towards communicating
through texts than verbal. It gets harder to communicate exactly what one wants to communicate.
In verbal communication, use of gestures, intonation, stress, and other non-verbal cues help
interpret the message better. But when it comes to interpreting a direct text from someone, it gets
harder to infer the intended meaning. With the development of emojis, the problem was solved to
an extent. But still, different people hold different beliefs regarding its use. Some use those
frequently and love them, others avoid those to avoid any misinterpretation.
This research investigated how people of different ages prefer to use emojis. It also investigates
why people of different ages use the emojis in digital communication. It explored the extent to
which the use is helpful or hindering.
The objectives of the study are:
• To investigate the emoji preferences in CMC of different age groups.
• To compare the emotion expressed through emoji among different age groups
• To investigate the purpose of using Emoji in CMC of different age groups.
Today, as the modes of communication are being transformed so is the use of language.
Worldwide, people have significantly shifted to CMC to communicate. Many are using emoticons
and emoji in CMC as an alternative to non-verbal cues in Face to Face (FtF) communication.
Although, emoji are widely used but the question has significantly remained unanswered if those
are perceived in same way by everyone. Different people have got different preferences even on
use of emoji. The study aims to explore whether these emoji are effective for all generations or
have merely helped a specific generation.
2. Literature Review
Language is traditionally defined as a system of communication. Methods of communication are
constantly changing to adapt the social trends, lifestyles and technology so is the language.
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The process of communication is so complex, it is not a mere interpretation of words. Language is
the combination of both verbal as well as nonverbal cues. The Non-verbal type of communication
is represented in conveying messages through some non-words rudiments. Forms of non-verbal
interactions include gestures, eye contact, facial expressions, body language, etc. The main features
of non-verbal cues are “ability to convey emotions and attitude” as well as “emphasize, contradict,
substitute or regulate verbal communication” (Wei, A. C. Y. ,2012 cited in Jibril & Abdullah,
2013).
With the development of technology, there has been a significant shift in communication methods.
Much of communication today takes place through digital means and is Computer-Mediated.
Alshenqeeti, (2016):
The rise of mobile communication devices initially raised concerns from traditionalists in
the linguistic community and elsewhere that language was becoming terse and short and
vital communication cues, particularly non-verbal ones were being lost, devaluing overall
communicative ability. There is, however, a counter-argument which recognizes that
language comes in many forms, and one of these is the use of emoji and emoticon.
Initially, before the excessive use of emoticons and emoji in mainstream, CMC was quite
debatable. At the times when the nonverbal cues were not present in CMC, sending the accurate
and indented message impact was difficult through CMC. Comparing face-to-face (FtF) and CMC,
Fuller (1996) discovered that people who used electronic media often, tend to misinterpret other
individuals’ personalities in several dimensions. However, with the introduction of emoticons and
emoji, the problem seems to be resolved. Fuller’s study (1996) also found that the people who used
electronic media often thought of their partners as cold and logical, which suggested that emotional
expression was limited. Though, human emotions have now got an entirely new way to be
expressed in CMC with the help of emoticons and emoji. Research is still demanded in the field to
explore the significance and reliability of emojis.
In FtF communication one can easily convey the intended meaning using both verbal and nonverbal cues. Contrary to FtF communication, CMC is written-based and lacks non-verbal cues,
therefore, emoticons were incorporated to enable the receiver to understand the feeling or mood of
the sender (Wei, A. C. Y,.2012 as cited in Jibril & Abdullah, 2013). Shigetaka Kurita (1990s)
incorporated emoji initially in Japan that enabled the receiver to understand the intention and
purpose of the sender. With the newer research more interesting facts and features are making their
way ahead. A similar attempt is made in the present study. The study aims to explore how far the
feelings, mood, intention, and purpose of the sender can be perceived through emoji he or she has
sent.
2.1. Emoticons and Emoji

An emoticon, is a shorthand or graphic representation of a facial expression allowing the user to
express feelings or emotions and initiate a written message with non-verbal factors ( :-) :-( :-/ ).
Emojis, on the other hand, are a step further. These are graphic symbols, that portray not only facial
expressions but also concepts and ideas. They can represent celebration, weather, food and drink
also emotions, feelings, and activities (Zareen, Karim, & Khan, 2016). Emoji are a pictorial
representation of human expressions and activities (
). These help the
communicators to mark their presence even via CMC.
Chandler, 2007 studied the models of signs and relativity quotes (Peirce, 1931) and what he calls
icons. He defines an icon as a signifier resembling the signified and being similar in its qualities.
As per the Peircean Model icons resemble objects and excite analogous sensations in the mind.
Keeping in view the definition of an icon, the emoji fits well to be called an icon. As the icons
excite the sensation of the referred object in the mind, the emoji excite the sensation of the gestures
in the mind. To make a point here, the use of emoji in CMC is not mere random play with the
faces; it stimulates the sensation of the referred gesture.
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Through the revision of the previous works on the intentions of use of emoji as the surrogates of
nonverbal cues in CMC Hu, Guo, Sun, Nguyen, & Luo, (2017) summarized seven main intentions
behind the use i.e. Expressing sentiment, Strengthening expression, Adjusting tone, Expressing
humor, Expressing irony, Expressing intimacy and Describing content. They discovered the most
popular ones are expressing sentiment, strengthening expression, and adjusting tone. The use and
purpose may vary from person to person. The differences in use can also be found across the age
groups. The research intends to explore the differences objectively and open the ways for further
research among different groups using emojis.
Seeing the popularity of emoji and extensive use throughout the world Oxford dictionaries selected
the emoji ‘Face with tears of joy’ as word of the year in 2015 to recognize and acknowledge emoji
(“Oxford names ‘emoji’ 2015 Word of the Year,” 2015). The importance of emoji and the fact that
they have made their place in the language is now visible.
The wide and variant use of emoji over different platforms leads to communication errors because
of different graphic expressions. Miller et al., (2016) explored the problem systematically. They
investigated whether emoji differences across platforms lead to different interpretations. From both
sentiment and semantics perspectives, they found variance in the interpretation. When participants
agreed on the same emoji misinterpretation, they disagreed on whether it was positive, negative,
or neutral 25% of the time. Across platforms, the disagreements even elevated. Overall, the
substantial potential for miscommunication was observed.
2.2. Context

In the global analysis of emoji (Linguistics, 2016), the per-country analysis shows significant
variation in emoji use across different countries. The study suggests that the emoji use differs with
the living conditions of the users. The present study is done in the context of Pakistan which falls
in the third world cluster in the global analysis study. As per the analysis, the dominantly used
emojis in Pakistan are unhappy faces and other sad emojis. The study does not focus on the
popularity of emoji in context rather the analysis limits the scope of the current study to the context
of research.
2.3. Emoji Use and Age

Sternbergh, (2014) claimed that today a random person, especially one under 30, will not tell
you what a tilde is but he is very likely to comprehend, Face with Tears of Joy. Further
acknowledging the popularity and wide use of emoji in today’s communication, he calls emoji a
new vocabulary. He extends his point of view and says that now when we are more connected than
ever, we need to know that our connections are not being misunderstood. For better use of emoji,
we definitely need to find how different people interpret emoji.
There are quite significant variations in the preferences of young and old. Especially, in internet
use and communication means, there are found different preferences and adaptability across age
groups. According to Thayer & Ray, (2006):
Young adults may also feel more comfortable communicating and building relationships
online than middle and late adults because they are growing up in a technological era.
Online communication is encouraged in schools and is being integrated into the lives of
young adults both in personal and professional settings. Individuals in the middle and late
age group may be relatively less adaptive to the changes in communication and
relationship building the Internet brings.
Derks, Bos, & Grumbkow, (2007) studied the influence of social context in internet
communication. The results showed a significant variation in the use of emoticons with variation
in a social context. More emoticons were used in the socio-emotional context than task-oriented
social context. With age, the context of communication changes. As discussed above, with the
passing age people tend to be less expressive. People turn to be more task-oriented when using
CMC. There is variation in use of emoticons in various social contexts and contexts tend to vary
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for various age groups; hence there is an objective guess by the researcher that there is variation in
the use of emoji across various age groups.
Age is a very significant factor studied to cause linguistic variation in stylistics. Stylisticians can
find out the age of the writer from the discourse. Tagliamonte, (2008) have conducted their study
of linguistic variation with age. This suggests that there are patterns of language use and age.
Backing the hypothesis, as the language use vary, the emoji use would vary too.
As age increases, so does maturity and sensibility. Over age, with experiences of life one gets
sensitive and critical to minor things. A mature person is more aware and sure of one’s feelings
than a juvenile. It is also widely seen that older people are inexpressive comparatively to younger
ones. When it is true for FtF communication, it is truer for CMC. The use of emoticons and emoji
to express feelings in CMC is more deliberate and intentional than the use of facial expressions in
FtF communication. As discussed in Walther & D’Addario, (2001):
Relative to FtF non-verbal communication, emoticons may be considered more deliberate
and voluntary. One may unconsciously smile FtF, but it is hard to imagine someone typing
a :-) with less awareness than of the words he or she is selecting.
Taking into consideration the above-mentioned argument, it is inferred that there would be
significant differences in the use of emoji by adults and juveniles. Hence, the current study intends
to find the differences among three different age groups in terms of preferences and purposes of
use.
2.4. Research on Emoji

There is much research and work done on emoticons and emoji. The emoji are studied from various
aspects; the frequency at which they appear, the context of use, the interpretation and
misinterpretation, the impact, the effect, and the importance of the emoticons and emoji (Unicode
Emoji, n.d.). Some studies mark emoticons as alternate in CMC to gestures in FtF communication
while others refer to those as punctuation marks in CMC.
As per the studies, (Miller et al., 2016), the interpretations and sentiments of emoji may vary from
people to people. The difference in the use of emoji reveals the differences among the people. This
leads the researcher to study and discover what variations can be found among people for the use
of emoji.
As emoji are a newer introduction in the field of CMC and impacting language use at quite a
significant rate. The research in the field has started and gained acceleration.
3. Methodology
As discussed, the aim of this paper was to examine the preferences and purposes of Emoji usage
by different aged people. In order to achieve this aim and provide a comprehensive and clear
understanding of the preferences and purpose of the use, the following research questions have
been formulated:
RQ1: How far Emoji are preferred in CMC by people of different ages?
RQ2: Which emotions are expressed through emoji by different age groups?
RQ3: What is the purpose of using Emoji in CMC by people of different ages?
The main purpose of this study was to gain a general understanding of Emoji usage. Hence, the
quantitative approach was most appropriate because it assigns variables (frequency of use and
purpose) to a logical scale of values defined in numbers thus, providing a general understanding
of the phenomenon (Dörnyei, 2003). The other reason for adopting the quantitative approach was
because of its scientific rigor and clarity (Murray & Beglar, 2009).
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3.1. Sample

The sample was chosen from the colleges and universities from Hyderabad, Sindh in 2017. The
technique of quota sampling was used in which the researcher defined distinct subgroups and
determined the proportion of the population that belonged to each of the subgroups (Dörnyei,
2003). Three sets of different age groups were made. From the total of 123 participants, there were
40 participants of age group one (10-20yrs), 44 participants of age group two (21-25yrs), 39
participants of age group three (26-40yrs).
3.2. Research Instrument

A survey questionnaire on the use of Emoji was used to collect data from the participants in order
to obtain objective and accurate information (Creswell, 2012). The questionnaire was adopted
(Derks et al., 2007; Derks, Bos, & von Grumbkow, 2008; Thayer & Ray, 2006; Walther &
D’Addario, 2001) to fit the context well.
The questionnaire was piloted in order to determine the accuracy of the instruments to be used for
the main study. Certain changes were made after the piloting. The final version of the questionnaire
had 4 items related to CMC and emoji use in general, 20 items on the use of various emoji, and 7
items on the purpose of emoji use. The frequency of using CMC and various emojis was measured
on the likert scale of 6; 1 being ‘Never’ and 6 being ‘Always’. However, the purpose of using
emoji was measured on the likert scale of 4; 1 being ‘Strongly Disagree’ and 4 being ‘Strongly
agree’.
3.3. Data Collection

The data was collected from the colleges and universities of Hyderabad, Sindh, Pakistan. Before
starting the data collection process for the pilot and the main study, all the participants were
informed about the nature and purpose of the research. It was made clear that their participation
was completely voluntary and they were free to leave any time they wanted. Participants were
also assured of the confidentiality of the data. The participants were set free in their natural mood
and were not stimulated by any kind to trigger their responses. Finally, all participants were given
detailed information on the front paper of the questionnaire and at the end were asked to sign the
informed consent form especially designed for the study to confirm their participation.
3.4. Data Analysis

The data were analyzed through descriptive analysis to describe the characteristics of the sample
(Pallant, 2011).
In order to address RQ 1, the frequency of the responses was checked to determine the preferences
of different age groups. For RQ2, the comparison of groups was made through the mean and
median of the total responses. However, to address RQ3, again the comparison of groups was made
as per frequencies of the responses.
4. Data Analysis and Findings
4.1. Preferences of Different Age Groups for use of CMC and Emoji
Firstly, all respondents’ preferences for use of CMC and emoji were measured. To do so, the number and
percent of all participants’ (n=123) use of CMC, CMC for socio-emotional, CMC for getting the task done,
and Emoji was calculated in order to answer RQ1. Table 1 summarizes the results of the analysis with respect
to each question (Q1 to Q4) for each age group. The frequency of use was determined on a Likert type sixpoint scale from 1 ‘Never’ to 6 ‘Always’.
TABLE I.

Question

Age

Q1 CMC 10(%)
20

Never
0 (0)

Rarely
2 (5.0)

Frequency of Participants’ Use

Sometimes
5 (12.5)

Often
12 (30.0)
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2125

4 (9.1)

2 (4.5)

5 (11.4)

3 (6.8)

13 (29.5)

17 (38.1)

2640

1 (2.9)

2 (5.7)

9 (25.7)

7 (20.0)

10 (28.6)

6 (7.1)

Q2 CMC 10for
20

5 (12.5)

2 (5.0)

12 (30.0)

11 (27.5)

7 (17.5)

3 (7.5)

Socio21emotional 25
purposes
26(%)
40

3 (6.8)

2 (4.5)

13 (29.5)

10 (22.7)

11 (25.0)

3 (6.8)

4 (11.4)

6 (17.1)

8 (22.9)

10 (28.6)

6 (17.1)

1 (2.9)

Q3 CMC
for
getting
task done
(%)

1020

0 (0)

4 (10.0)

11 (27.5)

11 (27.5)

6 (15.0)

8 (20.0)

2125

2 (4.5)

3 (6.8)

5 (11.4)

12 (27.3)

11 (25.0)

10 (22.7)

2640

1 (2.9)

5 (14.3)

5 (14.3)

9 (25.7)

8 (22.9)

7 (20.0)

0 (0)

2 (5.0)

10 (25.0)

4 (10.0)

7 (17.5)

17 (42.5)

2125

2 (4.5)

1 (2.3)

6 (13.6)

9 (20.5)

15 (34.1)

10 (22.7)

2640

4 (11.4)

9 (25.7)

10 (28.6)

5 (14.3)

5 (14.3)

2 (5.7)

Q4 Emoji 10(%)
20

Table 1 demonstrates that the age group one and two use CMC ‘Always’ while age group three use CMC
‘Frequently’. Therefore, age group three uses CMC less compared to the age group one and two.
The results show that the age group one and two use CMC ‘Sometimes’ for socio-emotional purposes and
‘Often’ for getting tasks done whereas age group three use CMC ‘Often’ for both socio-emotional purposes
and getting the task done. It can be seen that the CMC use of the age group one and two is more task-oriented
than socio-emotional. However, age group three use CMC equally for both socio-emotional purposes and
getting task done and the use is consistent.
For the use of emoji, the results show that the age group one use emoji ‘Always’, age group two use emoji
‘Frequently’ whereas age group three use emoji ‘Sometimes’ or ‘Rarely’. Age group one use emoji more
than the other two groups and age group three use emoji the least of all three groups. Hence, there is a gradual
decline in emoji use with age.
4.2. Comparison of Different Age Groups for the Emotion Expression through Emoji
The purpose of Research Question Two (RQ2) was to compare the age groups for the expression of emotion
through emoji in CMC. In order to address this research question, first of all, the responses for each category
of emoji (Happy, Funny, Angry, and Sad) were summed up. The Q5 to Q9 referred to Happy emoji, Q10 to
Q14 referred to Funny emoji, Q15 to Q19 referred to Angry emoji whereas Q20 to Q24 referred to sad Emoji.
Then the descriptive statistics were carried out to determine the frequency of emotions expressed by different
groups in emoji use.
Table 2 shows the frequency of emotions expressed by different age groups using their responses to Q5 to
Q24 in the questionnaire on a Likert-type six-point scale; from 1 ‘Never’ to 6 ‘Always’. The results are
summarized in Table 2.
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Comparison of Age Group’s Use of different Emotion through Emoji

Emotion

Age

Mean (M)

Median (MD)

Happy

10-20

17.43

18.00

(Q5-Q9)

21-25

17.64

17.50

26-40

13.14

11.00

Funny

10-20

18.93

19.50

(Q10-Q14)

21-25

19.66

21.00

26-40

12.40

12.00

Angry

10-20

14.45

14.00

(Q15-Q19)

21-25

14.30

13.00

26-40

11.11

10.00

Sad

10-20

14.65

13.50

(Q20-Q24)

21-25

15.02

14.00

26-40

11.54

11.00

Table 2 compares the emotions expressed by the different age groups while using emoji. It can be clearly
seen from the above results that there is a slight difference between age group one and age group two.
However, there is a significant difference between age group two and age group three.
Age group one and two tend to use happy (MD=18.00 and 17.50) and funny (MD=19.50 and 21.00) emotions
more comparative to angry (MD=14.00 and 13.00) and sad (MD=13.50 and 14.00) emotions. Whereas, the
age group three expresses all the given emotions equally i.e. happy (MD=11.00), funny (MD=12.00), angry
(MD=10.00), and sad (MD=11.00). Hence, age groups one and two express happiness and humor more than
anger and sadness through emoji in CMC whereas age group three remains nearly consistent for the
expression of all emotions.
4.3. Purpose of Using Emoji for Different Age Groups
In order to address Research Question three (RQ3), participants’ responses to Q25 to Q31 were examined.
These questions determined the purpose of using emoji. To analyze, the number and percentage of all
participants’ (n=123) responses were calculated. Table 3 summarizes the results of the analysis with respect
to each question for each age group. The frequency of the purpose of the use was determined on a Likert
type six-point scale from 1 ‘Strongly Disagree’ to 4 ‘Strongly Agree’.
TABLE III. Comparison of Age Groups’ Purpose of Emoji Use

Q

AGE

Strongly
Disagree

Disagree

Agree

Strongly
Agree

Q25
Express 10-20
Sentiment (%)
21-25

1 (2.5)

5 (12.5)

14 (35.0)

19 (47.5)

0 (0)

5 (11.4)

17 (38.6)

21 (47.7)

26-40

1 (2.9)

8 (22.9)

14 (40.0)

12 (34.3)

Q26 Strengthen 10-20
Expression (%)
21-25

2 (5.0)

9 (22.5)

15 (37.5)

12 (30.0)

0 (0)

4 (9.1)

14 (31.8)

24 (54.5)
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26-40

1 (2.9)

9 (25.7)

17 (48.6)

8 (22.9)

Q27 Adjust Tone 10-20
(%)
21-25

3 (7.5)

4 (10.0)

21 (52.5)

10 (25.0)

1 (2.3)

9 (20.5)

18 (40.9)

13 (29.5)

26-40

3 (8.6)

12 (34.3)

14 (40.0)

4 (11.4)

Q28
Express 10-20
Humor (%)
21-25

3 (7.5)

6 (15.0)

15 (37.5)

15 (37.5)

3 (6.8)

4 (9.1)

20 (45.5)

15 (34.1)

26-40

2 (5.7)

10 (28.6)

16 (45.7)

7 (20.2)

Q29
Express 10-20
Irony (%)
21-25

2 (5.0)

12 (30.0)

19 (47.5)

5 (12.5)

5 (11.4)

10 (22.7)

16 (36.4)

11 (25.0)

26-40

5 (14.3)

16 (45.7)

11 (31.4)

2 (5.7)

Q30
Express 10-20
Intimacy (%)
21-25

6 (15.0)

15 (37.5)

14 (35.0)

3 (7.5)

4 (9.1)

14 (31.8)

13 (29.5)

11 (25.0)

3 (8.6)

13 (37.1)

14 (40.0)

5 (14.3)

4 (10.0)

11 (27.5)

7 (17.5)

17 (42.5)

3 (6.8)

14 (31.8)

14 (31.8)

11 (25.0)

3 (8.6)

9 (25.7)

20 (57.1)

3 (8.6)

26-40
Q31
Describe 10-20
Content (%)
21-25
26-40

Table 3 demonstrates the results for the purposes of using emoji for three different age groups. The results
for all the age groups are fairly uniform and all agree to use emoji for the given purposes. While there is a
deviation in results for using emoji to express Irony and Intimacy. Age groups one and two significantly
agree for the use of emoji to express Irony but age group three disagrees. Whereas for the use of emoji to
express Intimacy, group three agrees, and groups one and two disagree.
The results show that the most common purpose to use emoji is to express Sentiment. Age group one
(82.5%), two (86.3%), and three (74.3%) either strongly agree or agree for the use to express Sentiment.
While the least common purpose is to express Intimacy. Age group one (52.5%), two (40.9%), and three
(45.7%) either strongly disagree or disagree for the use to express Intimacy.
4.4. Discussion
This study found that age group three uses CMC lesser than age group one and two. The study also finds
that age group three has yet not adapted to the use of emoji. These findings support (Thayer & Ray, 2006)
who found that young adults are more comfortable communicating online than middle and late adults
because they are growing up in a technological era.
Furthermore, the study shows that age groups one and two tend to use happy and funny emotions more while
age group three remains consistent for all emotions. This suggests that age group three is conscious in terms
of expressing their emotions in CMC.
The current study suggests that the most common purpose to use emoji is to express Sentiment in the current
study context. The results partly confirm the study of Hu, Guo, Sun, Nguyen, & Luo (2017) who discovered
the most popular ones are Expressing Sentiment, Strengthening Expression, and Adjusting Tone.
Overall, the study found that age groups one and two have similar habits of using CMC and emoji but age
group three shows significant variation. This may be because there is generation as well as the professional
difference among the groups.

5. Conclusion
This paper was an attempt to explore the differences among CMC users of different age groups
from colleges and universities in Hyderabad, Sindh, Pakistan. It compared three different age
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groups regarding their use of emoji. The findings suggest that the age group one always use emoji
mainly happy and funny ones. The age group two frequently use emoji and they also use happy
and funny emoji more. While the age group three use emoji either sometimes or rarely. They use
all emotions i.e. happy, funny, angry, and sad almost equally. The purposes of using emoji for all
the three groups are similar i.e. Expressing sentiment, Strengthening expression, Adjusting tone,
Expressing humor, Expressing irony, Expressing intimacy, and Describing content. The research
findings are limited to in their scope, design, and analysis.
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Abstract
The school environment has a dynamic contribution to the growth and development of an individual. As
for the success of a school, there is a need for an operational disciplinary system and a constructive climate.
Every leader or staff member wants to run his school systematically with sound discipline while few leaders
and staff members use a punishment approach. Recently, a modern technique to a subject known as
restorative exercise has been introduced in numerous schools and colleges for the development of faculty
and schools, culture and environment. This study is undertaken in selected secondary schools of Kotdiji,
Sindh, Pakistan, that is aimed at defining the connection between restorative practices and school ambit
from the perspective of the school staff members in the selected schools. This study also describes the
application of restorative practices in schools and focuses on positive behaviour and intervention support
among the staff. A quantitative correlational study is conducted for the determination of restorative practice
and its relationship with school climate. Findings suggest that there is a positive relationship between
restorative practices, faculty and the school environment.
Keywords: Restorative Practices, School discipline, School Climate.

1. Introduction
In this study restorative practices and school climate was studied and explored. Restorative
practices mean the communication between the staff, students, and parents; with the community
and responding to challenging behaviour. The strategies and methods that build a positive
relationship in an organization to prevent the violation. In order to build a congenial environment
for the pupils, the faculty members perform an active role. The behaviour of students has remained
an important topic of discussion for the researchers, mentors and administrators for a couple of
years. They used the punishment strategy (Payne & Welch, 2015), as many researchers think that
school discipline is inconsistent and incompatible with the smooth execution of the school. On the
contrary, almost every school principal or manager tries to reduce the negative behaviour and build
a strong safe and sound climate for communication within an institute or organization. Punitive
practices decrease the achievement or success ratio of students, as in many of the schools the
punishment policies are used to improve the behaviour of the students, unfortunately, these policies
could not give the desired outcomes. Restorative thinking is a shift and drifts from punitive
thinking and it drags schools to the reconciliation of the conflict and promotes a good climate
(Mirsky, 2007); resolves conflicts in a helpful way. This study aimed to determine the relationship
between the restorative practice and school environment of secondary schools Kotdiji, Sindh,
Pakistan. Restorative practices will help the school leaders in the improvement of school climates
such as the behaviour of students with students, staff, administrators, teachers, and community
members; co-operation of teachers, staff members, and administration with one another; and fair
play with students. This study will be beneficial for leaders who want to devise these strategies
and achieve their goals within institutions.
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1.1. Problem statement
This study aimed to identify the relationship between restorative practices and their impact on the
school environment. Most of the schools use punishing discipline, consequently, suspension,
expulsion, zero-tolerance policies and other undue strict body of the rules kept the students at bay
from their desired goals. Though the operative disciplinary actions are necessary for the effective
progress and development of schools, it is still a challenging dilemma for teachers. Research
suggested that these policies highly affect students’ behaviour and retard the process of graduation
and its appropriate rate of high school students (Lee et al., 2011; Sharkey, & Fenning, 2012).
1.2. Purpose of the study
The purpose of this study is to determine the curative practices and their relationship with school
climate in secondary schools of Kotdiji, Sindh, Pakistan. It explored the perceptions of the school
teachers regarding the practices that either is helpful or not in the improvement of behaviour of
students, staff and administrators. Furthermore, the strong school policies for the behaviour of
students and effect results suspension of the student. The vital need of this study is to manage the
negative behaviour of students and promote a fair and conducive environment in school.

Figure 1. Conceptual framework

1.3. Research Question(s) and Hypothesis
RQ1. What are the insights of staff about the rapport between restorative practice and school
environment amongst the secondary schools of Kotdiji, Sindh, Pakistan?
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RQ2. What is the impact of restorative practices on the school environment and culture amongst
the secondary schools of Kotdiji, Sindh, Pakistan?
Null hypothesis. There is no statistical connection among faculty insights to the extent of
implementation of restorative practices and school environment among the secondary schools of
Kotdiji, Sindh, Pakistan.
Alternate hypothesis. There is a statistical connection among faculty insights to the extent of
implementation of restorative practices and school environment among the secondary schools of
Kotdiji, Sindh, Pakistan.
1.4. Limitations
Different limitations were found during this study.
Firstly, single research cannot examine all allied components associated with restorative practices
and the school environment. Secondly, this research is limited only to staff of selected schools in
the rural area of Kotdiji, Sindh, Pakistan. Thirdly, this study does not contain the perception of
parents and students. Finally, this study is limited to correlation only.
Zero-tolerance is a rigid approach to school discipline. On the other hand, everyone wants to jump
into restorative practices due to their importance in modern ages. Most of the administrators and
counsellors are doing tricky work in figuring out how to help schools begin to adopt better
strategies and fit them into their institutions. Restorative practices is a set of strategies or a set of
beliefs about power relationship and behaviour of peoples used on daily basis in an organization
or institution. Hones a mentality, a set of convictions almost why individuals select positive
behaviour and the control of connections. Moreover, a set of methodologies can utilize to establish,
repair and redress the harm and its effects, build relationships and values empowerment. This
undertaken study strengthens and serves to create a natural inspirational thing to know we’re all
looking to do. The International Institute of Restorative Practices created what is called the “social
teaching window”. It contains different types of disciplines based on the amount of CONTROL
and SUPPORT. If there is a small amount of control or support, apparently negligible but
necessarily effective at all. When control is high and low support then the discipline is called
punitive. In contrast, support is high and low control, it’s a lenient style or fashion. The main aim
is high control and support; fashion of discipline that will make them accountable. It is hand in
hand with trauma-informed social-emotional learning, indeed with positive Behavioural
Intervention and Support (PBIS). Therapeutic homes are moreover not almost letting students ``get
away” with things but accountability and responsibility and results are still shown, but disgrace
and corrective discipline are not. These practices work in a smooth way to inquire about the
problem and try to settle the matter.

2. Review of Literature
Restorative practices were introduced by Ted Wachtel in 2004 “it is the social science that studies
how to build and achieve social discipline through learning and decision-making” (Wachtel, 2013).
Schools should ensure a favourable and comfortable climate through constructive disciplined
methods (Skiba & Peterson, 1999). Most of the schools face difficulties in the conduct and
disposition of good behaviours and are not achieving the desired goals. Conversely, welldisciplined schools are focusing on the students learning through effective practices to teach rather
than punish the students (Hargreaves, & Hopkins, 2004). In the latter condition, the students leave
the school due to punitive and negative behaviour. To overwhelm this dilemma, there is a dire need
for a positive attitude and behaviour. Resultantly, the school climate will change along with the
student’s achievement. The dropping out of the students from school is a punishment consequence
(Perry & Morris, 2014; Skiba & Peterson, 2000). To promote an effective environment of school
constructive approaches of discipline should be used for the success of the students. RP approach
is a positive school discipline approach and is applied by the various schools for the improvement
of their culture and climate. Restorative practices are used for justice, a tactic used for the criminal
justice system. It started to repair harm and bring coordination of strong relationships among the
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communities, families, and friends (McCluskey et al., 2008). John Baillie the Assistant professor
and Director of ongoing school education at International Institute of Restorative Practices (IIRP)
Graduate School, stresses the truth that restorative practices are a plan of approaches or types of
relationships in a school building which ranges from administration to staff, staff to pupils and
pupils to pupils (Mirsky, 2014). How to implement Restorative Practices in a classroom? For the
improvement of student behaviour and the creation of a positive school climate, you must shape a
sense of civic and stronger relationships in the classroom. One approach is to set morning circles
where each participant will take part in the discussion and wait for their turn in this way they build
trust, shared values, behaviour, and mutual understanding (Costello, Wachtel & Watchel, 2009).
It begins with the start of the day at the classroom door including greeting and shaking hands etc.
(Goldys, 2016). The restorative practice has been used since the 1990s in Australia (Payne &
Welch, 2018). During the 1980s and 1990s, zero-tolerance policies were implemented as a
consequence of school violence (Curtis, 2013; Skiba et al., 2014), this broader term is concerned
especially with school discipline (Monahan et al., 2014); predetermined results of punishments.
Zero-tolerance is a rigid approach to school discipline. Nowadays, everyone wants to exercise
restorative practices due to their importance in modern ages. The most common criticism of zero
tolerance is the students were punished on the basis of colour and disabilities as compared with
white students; racial disparity in United States schools were found (Thompson, 2016). This policy
creates a highly negative impact on students’ careers mainly for pupils from historically deprived
groups in education students regardless of colour, caste, creed, handicapped children who possess
some sort of disabilities (Gregory, Cornell & Fan, 2011; Thompson, 2016). Another policy is
concerned with the increase of security. It remains the topic of debate that tough policies have a
negative effect on the school setting such as the increase in suspension rate (Skyes et al., 2015),
increase racial disparities (Skiba et al., 2002); school outcomes such as student involvement,
dropout rate, poor performance, anxiety among the students (Bachman, Gunter & Bakken, 2011;
Gonzale, 2015; Wun, 2016). These threatening strategies create a sense of fear which indicates the
different ways that student misbehaviour is victimized and contributes to increasing the youth
injustice system (Hirschfield & Celinska, 2011; Rocque & Snelling, 2018), Zero-tolerance allows
the disruption and violence in school and community. However, no evidence is found that ensuring
the prevention of impending misconduct make school nonviolent (Gregory et al., 2016) or improve
the school environment (Skiba et al., 2014). On the other hand, research shows that out of school
interruption or zero-tolerance do not improve behaviour (Hannigan & Hannigan, 2016).
Implementation of zero-tolerance policies results in poor effects for school climate and prejudiced
applications (Skiba et al., 2014). The main cause of disobedience is not addressed while
encouraging performance, interference support is one of the approaches that report this issue.
Restorative practices have deep roots in injustice where all the members of an organization
collectively decide for the accidental situation and future planning (Braithwaite, 1999). It is
measured as a new style in the schools in the United States (Gregory et al., 2016). Recent research
indicated dropping off students on the lower performance has increased (Perry & Morris, 2014;
Skiba & Peterson, 2000) based on race and colour in African-American and Latino students. These
racial disparities increase the negative effect on the performance of students and spoil the school
image (Carter, Fine & Russel, 2014). Punitive policies and suspension have decreased the 20 per
cent of high schools’ students who lose their chances for graduation so the effective disciplinary
environment is an important component of human behaviour that affect on sound body of the
organization.

3. Methodology
Every school leader aims to launch discipline strategies that provide a progressive school
environment built a connection and increase student achievement. Quantitative research is used to
determine the objectives, and an adopted questionnaire has been used in this study; for validity and
reliability, the questionnaire has been sent to an M.Phil. Scholar named Abul Ala Mukhtar Soomro
for checking of reliability and validity. He gave the positive remarks for questionnaires then
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distributed using different sources such as WhatsApp, email, Google doc, and hard copies sent to
the respondents of selected schools, during this study the identities of the respondents remained
confidential.
3.1. Research Design
The quantitative correlational research design is used in this study which focuses on the objectives,
with statistical data analysis; data gathered through a survey questionnaire (Creswell, 2013). This
method is appropriate for this study because it enables a researcher to examine the relationship
between two variables. The number of staff members in the 5 selected schools was 109 and the
sample size for this study was 59 respondents’. Three types of correlational research are shown; a
positive correlation increase in a variable adds in other variables, and a decrease in one also
happens to a reduction in other variables. As such negative correlation declines in one variable,
inclines other and vice versa. Zero correlation when one variable does not change the other and
vice versa (Creswell, 2013; Neuman & Kreuger, 2003) in correlational study +1 and -1 coefficients
are used where the correlation value near to +1 shows a solid and positive correlation, a value near
-1 shows clear negative correlation and value uncorrelated displays zero correlation (Creswell,
2013).
3.2. Targeted population
This study took place in rural secondary schools of Kotdiji, Khairpur, and Sindh, Pakistan. The
sample of this study included the staff members from five secondary schools and involved the 59
participants working in these schools and implementing restorative practices from a few years. The
participants were categorized into groups based on their roles such as administrative, instructional,
and non-instruction roles respectively. A cluster sampling design was used because the research
only needed the staff members who are working in the selected schools and have implemented
restorative practices. The snowball technique was used in this study.
3.3. Data Collection
Before conducting this study, consent and permission were received from the concerned heads of
the selected schools. After the grant of permission, data was collected from the participants keeping
the confidentiality of schools and participants. Quantitative research is used to determine the
objectives, and the adopted questionnaire (from Concordia University-Portland College of
Education) has been used in this study; questionnaire then distributed using different sources such
as what’s App, email, Google doc, and hard copies sent to the respondents of selected schools.
3.4. Data Analysis and Results
Using quantitative research data was imported from the MS-Excel file into SPSS version 23. An
adapted questionnaire was used for the survey that was completed by the respondents contained
34 items 17, 17 items for restorative practice, and school climate respectively. In this study, (x) is
the variable used to represent the respondents’ average score for restorative practice, and (y)
represented the respondents’ average school climate score. The Pearson’s correlation analysis used
for the test of hypothesis “Relationship of restorative practice and school climate” through Likert
scale-5 questions were analyzed.
This correlational analysis defined a strong positive correlation between the variables measured by
the scale.
Figure.1 indicates a scatter plot of respondents’ average score of school climate on the X-axis and
an average score of restorative practice on the Y-axis; that shows a strong positive correlation. It
is shown in the below graph that the cluster is closer to the line which indicates a positive
correlation between these two variables.
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Figure 2. Correlation between Restorative Practice and School climate analysis

Table.1. Pearson’s correlation analysis indicated the strong positive correlation between staff
perception about the use of restorative practices and good school climate. r=.822, p<.001. The
number of respondents n= 59, and the value of r=.822 shows a strong positive correlation between
the variables.

Table. 1. Correlation between Restorative Practice and School Climate.
TQRP
TQSC
TQRP Pearson Correlation
1
.822**
Sig. (2-tailed)
.000
N
59
59
TQSC Pearson Correlation
.822**
1
Sig. (2-tailed)
.000
N
59
59
** Correlation is significant at the 0.01 level (2-tailed).
The purpose of this research was to identify the relationship between restorative practice and the
school environment.
On the given findings, we can accept the researched or alternate hypothesis and reject the null
hypothesis.
The implementation of restorative practices and faculty has a close statistical relationship among
the secondary schools of Kotdiji, Sindh, Pakistan.
Effective Strategies
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• Restorative practice improves the school environment and relationships among the students,
teachers, staff, and administrators; we must implement such discipline in our institutions.
• Positive discipline is better than the punitive one (Ashley & Bruker, 2009)
• Positive discipline strategies help the students in achieving the goals.
• This study will help for further investigation/ research studies.

4. Discussion and Conclusion
This study aimed to identify the effects of Restorative Practice and School Climate. The researched
or alternate hypothesis shows there is a correlation between Restorative Practice and school
environment which is found correct through this research. After the perception of staff members
of selected schools also resulted that there is a strong positive correlation between restorative
practice and school environment. Restorative practice is a philosophy that builds a positive
relationship and produces a more effective learning environment by changing their mindsets;
encouraging better relations within a school (staff and students). School climate depends upon the
present condition of relationship; a healthy environment of school community raise the students'
achievement (Thornton, 2004). In this study, it is found that leaders/educators/administrators must
think about the changes in their system. The measured variables in five selected schools indicated
a strong positive correlation between restorative practice and the school environment. This study
will contribute to the field of education for further future studies. The evidence from this study and
literature review concerned with restorative practice to school discipline policies show that there
is a need for a paradigm shift in schools. Given the finding, the null hypothesis is rejected.
Restorative practice is used to build relationships, teach empathy, academic content, and solve the
issues related to campus and community. The much more productive results will produce a better
learning environment and this philosophy is used in changing mindsets and acculturalization and
naturalization of a positive climate. In many circumstances we observe restorative practices
including a few accidental accelerations by school staff, it looks like we ponder over our own
mistakes and take responsibility and accountability to sustain relationships. Furthermore, it is a set
of beliefs that holds the way to deal with the problems faced by the people within their context.
Help them in their hard times and realize them to take responsibility for their wrong deeds or
dealings and motivate them for improvement (Hansberry, 2016). This is a base study that provides
the larger research endeavour. Hence the restorative practices produce the dynamic achievement
and development of the stakeholders involved in the institution. Thus the restorative practices
paradigmatically shift the punitive repercussions and pave the platform for the ever progressive
and positive aspects or approaches of dealing with the concerned individuals within the spectrum
of the organization or the institution.
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Abstract
This study aims to understand the importance and need of Career Counseling at the Grade 12 level because
career counselling at this level helps students in selecting the appropriate study program in line with their
future career choice. Purposefully selected research participants of this study were 6 students who were
studying at grade 12 level at a semi-public sector school of Sukkur city. A qualitative case study approach
has been used, with a semi-structured interview guide for collecting data. Data were analyzed by an open
coding strategy and is reported thematically. The findings of the study reveal that students faced many
challenges; career choices were based on one's self-concept or career identity, yet students believe a lot of
things about themselves and the world that isn't always accurate. Secondly, family and friends had a
tremendous influence on self-concept and occupational identity, especially among young individuals. Even
though they believed they were making their own decisions on learning. It is anticipated that this study will
help students, teachers, parents, educational institutes, and policymakers to a greater extent. Career
counselling is becoming people-oriented and so with the findings of this study, policymakers can make
new policies and implement them in the system. Future research can be conducted in different public and
private sector schools of Sindh. Research participants from different education systems will provide a
deeper analysis of different views and perspectives of students in different settings.
Keywords: Grade 12, career counselling, study program, education, qualitative, education, school

1. Introduction
The major goal of career counselling is to make individuals explore their skills and potentialities.
It is also an undeniable fact that the major service areas of guidance and counselling are,
educational, vocational, personal, and social. It assists students in their choices of career,
occupation, interests, aptitudes, and in choosing appropriate study programs. It also provides
support to students to make well-informed choices in personal, academic, and social aspects
(Amoah et al., 2015). Choosing the right career option is very necessary. Adding to this, selecting
the right institution is important. Not many students can discover their skills, potentialities, and
interests after the intermediate level and this is when the real pressure starts (Brevik et al., 2018).
Career counselling in schools and colleges fulfils the need for a practical career counselling and
guidance framework relevant to career development support in the 21st century (Stipanovic et al.,
2017). Unfortunately, this concern is not shown in schools and colleges by the administrations or
policymakers. This results in taking wrong career decisions by students who do not fit in with their
potentials and skills. Thus, there is a need for career counselling. Therefore, it is anticipated that
the findings of this research study will present a better understanding of the importance of career
counselling for students' potential and future succession. At the Intermediate level, career
counselling plays an important role in making a professional choice. A study reports that students
can make the right professional decision after identifying their skills and potentialities (Sarwar &
Azmat, 2013). Research also identifies that the Intermediate level is a crucial stage, and the
majority of the students make a wrong decision, and this lasts for the rest of life (Frey et al., 2019),
where they cannot adjust themselves in the profession. Because of this, I have intended to conduct
this research study, which will help in analyzing the importance of career counselling. Career
counselling has remained the very least concerned area in Pakistan (Akram, 2020). No priority has
been given to students' future and educational careers. This problem is still prevailing and thus
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students tend to suffer in all fields. This is mainly due to two reasons, first is lack of resources,
which did not let policymakers and educational institutes make it a priority. Second, the parents,
students, teachers, and all concerned policymakers are unaware of the importance of career
counselling (Sarwar & Azmat, 2013). Many factors are affecting students' choices of career and
thus they do not generally opt for it. Barriers include opportunities and constraints by the
environment, students' family background and influences, and cultural factors when it comes to
vocational choices (Khan et al., 2012). Thus, the focus of this study will be on the students who
are studying at the Intermediate level. The aim is to analyze the importance of career counselling
and explore different factors that affect students' decision of selecting a study program after
intermediate. A qualitative case study approach has been used, with a semi-structured interview
tool for collecting data.
With this purpose, the study was guided by the following research questions: (a) What are the
perspectives of grade 12 students about career counselling? (b)To what extent career counselling
is provided to grade 12 students at school? (c) What are the benefits of career counselling for grade
12 students? (d) What are the issues related to career counselling for grade 12 students? (e) How
do the issues related to career counselling for grade 12 students be resolved?
1.1. Context
The sampling strategy for the study is an essential section of the research design because it has the
potential to affect the practicality of the data collected, the type of analysis possible, and the scope
of openings to draw wider interpretations (Rahi, 2017). A semi-public high school (classes KG12) of Sukkur city was selected as the research site of this study. I have chosen the site because of
two reasons; 1) Accessibility: the school was near to my university and it was easy to go there and
conduct face-to-face interviews. 2) One of the faculty members informed me about the career
counselling sessions at the school. Thus, the students of this school have experienced career
counselling and helped me in understanding the phenomenon of career counselling at grade 12
level.

2. Review of Literature
A detailed literature review is carried out for this study to understand the prior research work
related to the central phenomenon of this study exploring the importance of career counselling at
the Grade-12 level.
2.1. Counselling
The literary definition of counselling is “the provision of professional assistance and guidance in
resolving personal or psychological problems” (Savickas, 2019). This helps every kind of person,
whether they are physically, mentally, spiritually, psychologically, or practically ill. Counselling
is widely practiced and widely known to everyone. It involves working with other people like
teachers, and so it has most of the interactivity (Dansie, 2019). Like others, this process has some
drawbacks and so they must be addressed properly to ensure proper execution. In general, the
process of counselling is where one person helps another clarify his or her confusions and make
proper decisions for them. Counselling aims to free the person being counselled from getting
confused and to let him live freely. Counselling is never about "talks" only, it should be most
interactive and action-oriented, and it must also empower the person being counselled (Pordelan
et al., 2018).
2.2. Career Counseling
Career counselling is the process that helps you to know and understand yourself and the world of
work to make career, educational, and life decisions (Stipanovic et al., 2017). This discipline is
more of relationship building and befriending than just telling the person about the right career to
choose. This is also about developing self-efficacy, confidence, emotional stability, and other
personal resources. Counselling involves many things, such as problem-solving, decision making,
relationship making, managing inner and outer conflicts, or crisis management. Counsellors’ main
job is to make the client comfortable and facilitate him or her as he wishes (Supriyanto et al., 2019).
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The professional literature documents that school counselling was raised a century ago. This study
asserts that it happened as per the demands of the industrial revolution for workers and the need to
match a large number of immigrants. Human dignity, free and informed choice and the need to
change the content and practices of school were the concerns that were as such included (Gilabert.,
2019).
2.3. Importance of Career Counseling
The most important object of career counselling is to make individuals discover their skills and
potentialities. It is also a fact that the major service areas of counselling are, educational,
vocational, personal, and social. It supports students in their choices of career, occupation,
interests, aptitudes, and in choosing the appropriate program (Amoah et al., 2015). It also provides
support to students to make informed choices in social, personal, and academic aspects. Recently,
the remarkable shift has come into conceptualizing careers, where this shift is filled with relative
vagueness. Years ago, this practice was adopted where careers were fixed the minute but now it is
expected that students will put into practice different career changes all through their lives. Hence,
the need for a new standard in career counselling takes place (Savickas, 2011). If we look back at
the history of career education and guidance within secondary schools, low priority and funding
are given to it as compared to other curriculum areas (Basham, 2011). The same Basham’s study
supports that only one school-wide Career Advisor happens to be in a secondary level school.
He/she is supposed to give services in all the guidance areas, in all year levels. The study Basham
(2011) concludes that Career Advisor has traditionally been relocating from a classroom teaching
role to career education, even without specific training or background.
The bureau of statistics provides information that the "government is trying to increase the literacy
rate of the country by increasing its development and non-development expenditures in the
education sector" (Sarwar & Azmat, 2013). Parental involvement affects the interest of people in
deciding on an appropriate career as well as growing day by day. The turning point of a person's
life comes when a career begins, which is decided through previously affecting factors (Tomlinson
et al., 2018). This effect on the personality of an individual and also the upcoming outcomes are
mostly based on this experience. In addition to this, career counselling is seen from different
dimensions and it is reported to be one of the important interventions in a person’s life from
different perspectives (Jiang et al., 2018). Besides, if we step into career counselling only, again a
few research studies mark it as an important intervention in one's life. A research study examined
the impact of career awareness on students' evolution, and a key finding of the study reveals that
students with more well-developed career exploration skills, were more optimistic and positive
about the choices they made (Cardoso & Sales, 2019). Other research studies state that career
counselling helps students to connect the experiences they had in school to their future, which
results in enhancing motivation and offering and purpose about themselves and the world of work,
they are expected to make well-versed career decisions and accomplish something academically.
Constructing relationships between possible career availability and educational planning benefits
students in many ways and a career counsellor plays a vital role as a guide to students’ discovery
process (Sander et al., 2017). Often. How the school is organized shapes its efficiency in providing
counselling and guidance (Cardoso & Sales, 2019).
2.4. Issues in Providing Career Counseling
In the dimension of family, the implicit and explicit of father, mother, and sibling is measured.
Family's influence has always had a strong impact on a person's life. A greater possibility of
parental impact is on the child since they have not yet stepped into their real-world lives. Manstead
(2018) mentions that a person provided with an environment shows the way of thinking and the
type of people. Elders such as fathers, mothers, and siblings have always been an aspiration to
children; this especially shows the type of career a person has selected (Cen & Aytac, 2017). Career
is shaped by the environment they live in, this effects by the level of education and type of
profession. Children's level of confidence is enhanced by a healthy involvement of parents and
surroundings and they can choose the best career among themselves. Researchers suggest that
counsellors have to satisfy the person's abilities with the career selection preferences (Savickas,
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2019). Environment, family, and society influence a personality but we can say that it can be
measured by the commitment, type of life we want, and the sense of commitment. The actual
recognition of one's honour also rates a career decision and is known as Prestige. It refers to the
study of occupational prestige. Researchers state that our reputational approach rather than a
behavioural one refers to Prestige (Sarwar & Azmat, 2013). In addition to this, the counsellors
must incorporate every student's individual needs while working with students (Watkinson &
Hersi, 2014). Sometimes the difficulty is associated with student backgrounds, school counsellors
may consider ethnically put into practice to facilitate students to feel valued as well as support.
School counsellors should evaluate to find out the exact requirements or difficulties of the students
in their schools (Shi, 2018). In contrast, many other findings have found that many schools are still
unaware of the significance of career counselling. These results reveal that there is an alarming
situation where there is a dire need for career counselling in schools and a wish for spending more
time in providing guidance. there is vagueness about its worth (Sanders et al., 2017).
2.5. Link of Career Counselling to the Selection of Profession
Prior research has identified a connection between career objectives and learning achievements in
high schools. For example, a study identified the strapping proof that students with clear aspirations
obtain a few advantages in connection to their academic performance; also they can relate their
current academic experience with their life out of the school (Shankar & Khalema, 2020). Adding
to this, a study identified that students with clear objectives are believed to have some power over
their decisions or future. In addition, the counsellors offer a varied range of services to facilitate
students, plus directing in educational, societal, emotional, and behavioural issues. They tackle a
broad range of problems such as study program choice, career appointment, university choice,
study routine, and several other developmental concerns (Amin et al., 2018). Moreover, the
guidance received from career counsellors, covers what students expect getting from counsellors,
counting information, suggestion, affirmation, support, and receiving aid with educational
associated areas. Mostly, students look to counsellors for guidance and try to find what they
received from them is considered having an important effect, as Sackett et al., (2018) stated,
“talking with the guidance counsellor is always meaningful because I always look for their advice
and knowledge, so the knowledge she was able to give me was very meaningful in that session”.
2.6. Conclusion of Literature Review
Counselling is a process of supplying professional assistance and direction in resolving personal
or psychological problems. Counselling helps people suffering from or with emotional, mental, or
psychological problems. Counselling is an aid, which frees a person going through a tough time
(Saunders et al., 2009). Career counselling is a vital source for students because it makes them
discover their abilities and potentialities (Savickas, 2019). It helps students to make more profound
and right decisions regarding their study program and career. Evaluating and reviewing the effect
of career and guidance related involvement is not simply about quantity; it is more about successful
communication and constructing a learning community that has a strong and positive multidimensional influence that counter well to the demands from policymakers to deliver more
appropriate and helpful involvement (Kunnen, 2013). It is understood that the family, especially
the father, mother, and siblings play an important role in a students' life while making a career
choice. It is seen that pressure from the family's side has always been on students, since their
childhood (Vautero et al., 2021). A career is always formed by the surroundings they live in, this
effects by the level of schooling and type of career. Moreover, the assistance received from
counsellors covers up what students look forward to getting from counsellors, counting
information, suggestion, affirmation, support, and receiving aid with educational associated areas
(Cohen-Scali et al., 2018).

3. Methodology
This study was aimed to have an in-depth understanding of the importance and need of Career
Counseling at the Grade 12 level because career counselling at this level helps students in selecting
the right career decision, and plan for their higher studies in line with their future career choice.
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Keeping this purpose in mind, the researcher has selected a qualitative case study method to
conduct this study. This allowed the researcher to explore different factors that affect students to
make the right career decision. Therefore, the researcher purposefully selected 6 research
participants studying at grade 12 level as a sample for this study – 3 were male students, 3 were
female students, all 6 students belonged to 3 different boards, Government board (Board of
Intermediate and Secondary Education Sukkur), Private board (Aga Khan University –
Examination Board), and the Cambridge board. The semipublic school where these students were
studying has provided these 3 options of boards to its all students. All 6 students belonging to
different financial statuses such as middle income to higher income ranges, were from different
ethnic backgrounds. However, semi-structured interviews were used as the data collection method
in this research study. The researcher has conducted 6 semi-structured interviews, which included
an interview guide that was composed of an open-ended question. It helped me in understanding
students' different and distinct views, experiences, and criteria for selecting a profession. In the
data analysis process, all the interviews were transcribed and made categories among the
interviews code. Finally, the relevant themes were identified from that interpretation and the
central idea of the study was stated. Thus, the data analysis process was completed with the indepth Thematic Analysis of major research findings. The important themes that emerged from the
data include - Views regarding Career Counseling, the importance of Career Counseling, issues
faced by students regarding Career Counseling, and coping with the issues of Career Counseling.
3.1. Findings
Three key themes developed as a result of the ongoing study of collected data, including issues of
career counselling, and strategies to address them. The findings of the analysis are presented in the
following section.
3.2. Views about Career Counseling
This finding reveals that this student views career counselling as one of the key components of a
student's school life because in this period students develop their views about selecting a career,
and they have to choose from a selection of professions. In addition to this, a student from A levels
(Cambridge Board) shared his views about career counselling. He mentioned “Career counselling
for me basically is guiding a student for what he wants to do in the future. My views of career
counselling are that there should be a… particular qualified …teacher [who] can lead students…
through their opted field … to do their best in what they can do… it is very necessary like people
get distracted or waste a lot of time after intermediate level of choosing what to do in their future
and instead of that if they have been taught career counselling they knew they had a clear view
that what they are going to do in their future. So that saves a lot of time and saves a lot of effort
and money in that case”. Data reveals that as per this student career counselling is a tool to guide
his future. To him, there is a dire need of having a specialized teacher at school to help and guide
students in selecting future fields for them. Due to unsuitable career counselling facilities at
schools, students get confused, waste time, effort, and money after completing their Intermediate
(grade 12 level) studies, as after Intermediate students have to decide about their higher studies or
getting a job. Thus, this student suggests that effective career counselling services at school can
help students to avoid the mentioned issues (after Intermediate) at the important stage of their lives.
On the other side, a first-year student (Private Board) who was interviewed for this study shared
the scope of this field by mentioning that “I think that basically career counselling in which we do
with students to explain their questions about what to be in the future and what profession we
should choose. I think that career counselling in my view is very important because it not only
explains but it gives us an experience of what we should do and others' experiences should also
be. Basically in 1st year and inter-class students are a little bit confused as I was in 1st-year class.
What should we do in the future? And what must be the scope of our future field? So if someone is
career counselling with us then must explain to them what are the benefits of our choose [en] fields
and what are the demerits or what should be the outcome of the chosen field”. Above mentioned
findings illustrate that these student counselling sessions help students in the future to learn from
their previous experiences, and also allow them to gain from others' life experiences as well. This
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results in giving them an idea about which field to go for. According to him, students should be
listened to properly so that their problems and difficulties are addressed. Students at this stage are
quite confused about their selection of program and unaware of the scope of the selected field.
Hence, this student suggests that career counselling sessions should also be aware of the
importance and scope of the fields. Mentioning the significant role of career counselling in the
lives of students, a second 2nd-year student (Government Board) shared a very sensitive point as
she told “Career counselling is something in which a person… you get inspired from … tell you
what to do in your future and counsel you because many students are not aware of career
counselling or they are not aware of what they do in their future. So people … like all of our
teachers tell us what to do and they … explain to us about our future. …because many of the
students … don't have any knowledge about their career and they are so depressed … Yes, it is
very necessary for Grade 12 level because after this grade we have to think about our future
because this the last stage because after this there will be no schools, there will be no colleges and
we need to enter our universities so we need career counselling”. The above finding reveals a very
sensitive point that if a student is not given proper counselling or is not guided about his/her future
results then he/she may make wrong decisions about either higher education or professional life.
Thus this student suggests that students should be given proper career counselling sessions at grade
12 level– that should help and guide students to make a suitable decision regarding their future
academic life. Thus, these sessions could be helpful for students to select the relevant discipline in
the university for their future studies.

4. Significance of Career Counseling
A student of 1st year (Private board) shares that after attending a career counselling seminar she
felt motivated and was able to identify her hidden skills. She mentioned “I got to know what I have
to do and now I can say they motivated me a lot to think about myself. You should take a guide and
ask from different people who are experienced…I was told that you should see your talent and how
successful you can be. You see what skills you have and abilities, like before I used to do a lot of
art but I never focused on it... I got [counselling] sessions from there that I should see my interests
… but when I started to do arts … then I won certificates then I knew that skill that can make me
successful”. The above-mentioned data reveals as per this student the seminar on career
counselling helped her to identify the skills that were hidden before and also motivated her to
polish them. She learned that she should ask and take help from experienced people and also look
for skills in herself in which she can perform well and be flourishing. Hence, due to a seminar
about art, she was able to take part in many competitions, and resultantly got a grip over her
identified skills.
The forthcoming citation of a student of A levels (Cambridge Board) who was interviewed for this
study, refers to a situation where formal career counselling does not exist. He said, “I used to
discuss these types of things [selection of study program relevant to my future career] with my
father and some of the teachers who helped me. They helped me by simple discussions, by
explaining the benefits, by teaching and by sharing their experience of what they did”. The abovementioned finding reveals that parents and some teachers have helped this student to opt for a
suitable study program relevant to his chosen career in the future after his grade 12 studies. This
could be termed as informal career counselling where this student was engaged in discussions with
parents and teachers and these discussions have helped him a lot in the process of selecting an
appropriate study program relevant to his future career by learning through their experiences.
4.1. Issues of Career Counseling and strategies to address them
The findings of this study give deep insight into the importance of career counselling while
selecting a study program for their future career. Students experience several issues at the same
time as making a selection of study programs after Grade 12 level such as family choice, scope,
irrelevant sessions, the influence of high paid jobs, absence of career counselling, and family
pressure. After some prolonged discussion students also opened up to the suggestion for issues
they were facing related to career counselling. While discussing the issues of career counselling, a
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student (Private Board), who is in his 2nd year highlighted that “There [is] not too much career
counselling that we thought in 9th and Matric, that we would be given different opportunities to
meet with different people for career counselling but we are not given that much experience
sharing…the seminars are for just generals they do not individually ask [us]… I think they can
individually explain to students”.
As per this student, students studying at grade 12 level should be given the benefit of meeting
people who are highly experienced and qualified, that will help them to learn from their experience
and know what is better for their future studies. The student also shared that some of the seminars
that are given to them are not focusing on individual student concerns but are more common.
However, due to the non-availability of counselling sessions, students remain unaware of such
benefits. Moreover, a student from 1st year (Government Board), who was interviewed for this
study talked about that “If [a] student is not getting career counselling students do not give time
to themselves, they just study and go with the flow but they do not know what they have to do ahead.
Like if we have chosen[n] medical so they don't know why [?] they will just say they want to be a
doctor and if someone has chosen to engineer so they just want to be an engineer like this thinking
is wrong. So career counselling sessions help you … like if you are doing engineering so you can
go [to] fields like BBA [too]”. This student views career counselling as a source of help, where he
can get clarifications about which field to choose? How can that field help him to excel in his
future? And what other possible careers are there if he chooses a particular study program. He
further shares that, if someone is not getting proper career counselling he/she is not capable of
giving themselves enough time to carefully think and make a decision about selecting a study
program after Grade 12. Adding to this, the student shared a very imperative point that due to the
absence of career counselling, students nowadays just go with the flow, they do not think before
deciding on their selection of study program. Due to this, students are not capable to think out of
the box, for example, if a student has chosen Engineering specialization in Grade 12 level then the
only possibility he/she sees is to go for Bachelors in Engineering, whereas according to the 21st
century needs there are a lot of fields that one can opt and is not bound to one specific field like
Engineering but Business Administration is also one of the important fields. While discussing the
issues of career counselling, a student from A levels (Cambridge Board) talked about the absence
of career counselling in Pakistan. He highlighted that “In Pakistan … there are not that many
opportunities where students can go and discuss their questions … with any experienced personal
[where] they can get views they can get ideas they can get guidelines… People do not get exposure
at this level especially. They waste a lot of their crucial time of … their career about wandering
where to go what to choose [?] or what is best for them in their field of interest like they have
double-mind means [if] I am good at Biology and I get high marks … but they do not know what
they like apart from marks apart from result … students should go for what their passion is so
exploring student's passion is very necessary at an intermediate level or a basic level”. The abovementioned finding reveals that in Pakistan students do not get much opportunity to share their
career goals with any professional. They are deprived of career counselling. This student
mentioned that, students especially at this level end up wasting a lot of their time thinking about
what study program they should choose which suits them or what is best for them. A typical
mindset of students is set at this level, where they think that if they are scoring well in any subject
then that suits them. He added an example that, if someone is scoring high in Biology then he
should opt for medical but does not identify his skills or think about his passion. The student also
recommended that before selecting any study program after Grade 12 level, a student should first
think about his passion and should then select a study program. He also added that at these levels
students should be given such career counselling sessions where they can identify their passion.
Furthermore, a student of O levels (Cambridge Board) told about the family's pressure while
discussing issues of career counselling. She mentioned: "We have teenagers and students like they
mostly listen to their parents and they just vanish their skills for them”. This finding reveals that
as per this student most of the students do not give priority to their own choice of interest or
passion; they mostly listen to their parents' choice and vanish their skills for them. It is very sad to
know that students nowadays suffer a lot from family pressure; where their family wants them to
Sukkur IBA Journal of Educational Sciences & Technologies - SJEST

Vol 1, Issue 2; 2021

P-ISSN 2710-1703 | E-ISSN 2789-8083

43

go for their choice and students do not get a chance to choose a field where they can perform better.
As a student, I can empathize with this student as I also had the same type of feelings and issues
when I used to study at Grade 12 level. Generally, as per my view, it is a very common situation
in Pakistan, where most of the students completely sacrifice their field of interest in front of their
family's choice.

5. Discussion and Conclusion
The purpose of this qualitative case study was to get insights into the importance and need of
Career Counseling at the Grade 12 level at a semi-public sector school in district Sukkur of Sindh,
Pakistan. The key findings of the current study reveal that career counselling plays a significant
role in students' lives especially in Grade 12. The findings of this study reveal that students
perceive career counselling as a fundamental part of their lives. Gati et al., (2019) share that;
counselling is a method of helping and assisting students in making the right career decision. To
Dahir (2001) school counsellors can collaborate with school management, teachers and parents as
they are the fundamental part of a students' life, as this will help students to make the right decisions
to select a suitable study programmer in relevance to their future career of choice. It shows that the
findings of this study support the findings of Dahir as both studies see career counselling as an
essential part of a student’s life. Many studies have mentioned the role of career counselling, where
researchers have argued about early career planning. For example, a research study by Glessner et
al., (2017) found that when school management effectively implemented school counselling
programs; students started to have a positive response in planning, preparing, searching, and
applying for universities according to their interests. In contrast to this, the current findings of the
study reveal that students were not given the facility of career counselling at grade 12, where they
expected to have a chance to get benefits from highly experienced and professional people.
Findings of the current study show that students are open to their parents and some of the teachers
while discussing their study and career plans. This shows that discussing with parents has helped
students to gain self-confidence, learn from elders’ experiences, and feel confident. Likewise, in
another study, it is found that parents are described as fostering their students to scrutinize the
world for their high school and career plans. Moreover, parents are found to have basic
conversations with their students about their future careers and actively motivate their students to
plan for the future (Muller, 2018).
The major findings of the study reveal that students always look for a person to whom they find
themselves comfortable and can trust with their issues to find a solution. At this stage, students
especially prefer discussing with their teachers for solutions to their problems. To address such
problems and to facilitate students with more reliable guidance Ireh (2000) suggested that, schools
and teachers should be helping hand for the students guide them about different careers and tell
them their significance (Bergmark et al., 2018). A complete understanding of career development
theories will eventually help career counsellors, teachers, and students to make use of different
approaches to meet their need for career fulfilment, especially those who are committed to their
career building (Okolie et al., 2020). To provide students with the opportunity to meet
professionals' current study suggested that schools should arrange seminars for students where they
can meet professionals and expert career counsellors to address students' needs regarding their
future careers. In relevance to this Tang, Pan, and Newmeyer (2008) recommended that schools
and colleges should arrange a career fair that would encourage students to talk about their careerrelated issues and learn about various occupations (Afanasiev et al., 2018). The professional
counsellors should be in their formal attire fit for the occasion and speak about their
responsibilities. Field practice projects should be devised for students by school and college
management so that students can practically learn about different occupations.
The study has identified the alarming situation at this school, where the study was conducted, as
revealing that it has missed the development of students in identifying their potential and abilities
and what they are capable of doing well in any particular area. This school is providing education
but is not properly telling the ways, where students can identify and select the suitable study
program in relevance to their potential, and future career aspirations. Secondly, the study provided
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abundant opportunities for me as well as will provide insights to different educational stakeholders
to know and understand the different perspectives and views of students about career counselling,
the significance of career counselling, and issues of career counselling such as family pressure,
societal influence, lack of opportunities and non-availability of career counsellors. Therefore, this
study will open a door for policymakers, school principals, teachers, and parents specifically in
Sindh and generally in Pakistan to reflect and work on how career counselling can help Grade 12
students to select appropriate study programmers in relevance to their career of choice. Secondly,
students will be benefited by knowing the benefits of career counselling, its issues, and strategies
to address the issues, and thus may benefit from the findings of this study to acquire career
counselling services to select suitable study programs in relevance to their career of choice.
Furthermore, it is expected that schools will arrange career counselling after knowing its
importance.
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Abstract
The purpose of this study was to analyse theories of attitude and future implications for headteachers.
Attitudes are positive or negative feelings, perceptions, or evaluations of people, objects, events, or issues
and problems. Attitude can explain human actions, in the current circumstances, changes occur in every
aspect of life whether it is in the living way or the way we react. Head Teachers must work hard to educate
students on the basis of emotional and Ego levels because the change of attitudes starts from these two core
points. If the curriculum is more practical and easier to adopt, we are very sure that the proportion of
students who transfer negatively will decrease. A good education system will only give an excellent
candidate with an excellent attitude, but if the system is very on the spot in reality, without any emotions
or interactions, it will be more popular in future education because of chances of turning worse due to the
wrong attitude is more.
Keywords: Attitude, cognitive, learning

1. Introduction
If we go through history, we will come to know that there were psychologists who worked on
emotions and behaviours. The world is working on the attitude of the people. According to Cherry
(2021), Attitudes are the results of experiences and have a powerful effect on behaviour. In
psychology, an attitude can be defined as a tendency to observe a particular response or object with
a particular category of preference (Stangor, 2014). Attitudes are generally understood as mental
evaluation (which includes rational evaluation of costs and benefits). Furthermore, attitude is an
organization of relatively permanent belief, feeling and behavioural tendencies toward a society
that is important to objects, groups, events, or symbols or a general feeling or evaluation that might
be positive or negative about some person, objects, or problems (Vaughan & Hogg, 1995).
According to Schneider (1988), attitudes are responses to people, events, and objects. It includes
your thinking and feelings (positive and negative) about the object of attitudes. Furthermore, he
also said that this attitude can guide our experience and determine the impact of experience on our
behaviour.
In addition, Baron and Byrne (1987) also gave a similar attitude definition that, it can be defined
as people (including their own), object or problem of lasting and general evaluations. The instant
feeling is not an attitude. Vaughan and Hogg (1995) issued a statement that attitude is permanentduration and circumstances. In a moment the feeling is not an attitude, if you come across some
simple feelings, it does not count as an attitude. According to Lopper (2006), attitude is a way of
thinking that tends to be optimistic and pessimistic which exerts a strong impact on people’s
reaction to a particular situation or things. Arul (2012) pointed out that attitudes are not only of
interest to psychologists but also of everyone is involved in any persuasion or developmental
activity in any one way or another. It is essential to identify the attitudes so positive attitudes can
be created for the students so that their learning can be facilitated. Positive attitudes enable a person
to solve problems quickly, and negative attitudes hinder scientific research efforts in both technical
proficiency and interpersonal aspects of research.
Zan and Martino (2007) mentioned that attitude includes feelings, thinking, behaviours, and
interactions. Many researchers and psychologists have been interested in attitude as a subject of
interest. Some researchers considered it exciting and mysterious. It can serve as a human shield or
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weapon. It is important to have a special attitude in life to help human beings stay calm and to
know the things around them. It plays an important role in determining the individuals`
personalities. It also affects the people who have experienced an event or behaviour and it can also
influence people’s social interactions.
From the definition, it can be seen that attitudes are only salient objects related to society. In short,
attitudes are positive or negative feelings, perceptions, or evaluations of people, objects, events, or
issues and problems. Attitudes include the general way in which people are important to society.
Suppose, if you have been bitten by a cat, you do not like to feel that time, the emotional response
is just a feeling. However, if you are tired of the cat experience you hate all the cats, and then your
cat’s hatred is considered your attitude to the cat.

2. Theories of Attitude
Eagle, Chaiken, and O'Keefe, (1993; 1990) stated that several attitudinal variation classification
schemes have been proposed in the literature and most of them are similar. A theory of attitude is
divided into three categories:
A. Theories of Consistency
B. Functional Theory
C. Social Judgment Theory
2.1. Theories of Consistency
The basic idea of these theories is for the individual to have a consistent mood. There must be
consistency between attitudes and behaviours. Inconsistency leads to discomfort, allowing an
individual to adjust their attitude or behaviour to reduce conflict to regain balance or to have a
consistent mood. According to O'Keefe (1990), balance theory was one of the oldest consistency
theories.
(A). Balance Theory
This theory was given by Heider in 1958. He stated that there are three major components of this
theory. The perceiver, another person, and an object and relationship between them. Each
component may have a positive or negative relationship with the other. If the relationship is in a
positive algebraic result, the attitude is balanced. For example; (+) (+) (+) = + or (-) (+) (-) = +. If
the relationship is in negative algebraic results, the attitudes are unbalanced. For example; (-) (+)
(+) = -. Relationships are positive or negative, based on cognitive perceptions (Heider, 1958).
When these results are not achieved (all relationships are negative, or you have a negative attitude
toward an object, person, event, or another issue that your friend likes), there is an imbalance.
Heider believes people like to balance the state with imbalanced people because the imbalance
leads to stress and unpleasant feeling. This theory does not take into account the strength of
attitudes between people and objects in the triad. It is only classified as positive or negative
relationships. Another disadvantage is that this theory only deals with relationships between three
entities
(B). Affective-Cognitive Consistency Theory
This theory was given by Rosenberg in 1956. According to Simonson and Maushak (2001), this
theory explores the correlation between attitudes and thinking. Furthermore, he argues that when
an individual’s attitude towards other persons, events, or objects is considered to be in an unstable
state when their knowledge of events, people or thing is inconsistent. This theory shows that the
effective factor of an attitude might be changed by the new information (change in the cognitive
factor) by persuading the message to change. Once the new information has been dealt with by an
individual, he or she will accept a change of attitude, to bring the integration of knowledge and
influence into harmony. Zimbardo & Leippe (1991) stated that message processing requires
audience attention and understanding of the message, and then acceptance and maintenance. This
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theory proposes that by first changing the cognitive factor by providing new information the
affective factor of the attitudinal system can be changed.
(C). Cognitive Dissonance Theory
This theory was presented by Leon Festinger in 1957. Dissonance means discomfort or mental
stress. It is about the inconsistency of thoughts when we think of two ideas that are inconsistent
with each other which is dissonance. According to Smith and Ragan (1999) when a person is
convinced to act in a manner that does not consistent with the pre-existing attitudes, he or she may
change attitudes to reduce dissonance.
(i)

Change a thought: Taking the above-mentioned example the regular smoker who thinks
smoking is bad is also a regular smoker. It can change one of their beliefs and go on to say
that smoking is not so bad and it is not unhealthy, so he changes the thought and stayed at
one thought.

(ii)

Change behaviour: In this case, the smoker might say well if I acknowledged the smoking
is bad then I stop smoking change in one of the behaviours that are related to inconsistency.

(iii) Add a thought: In this case, someone might say yes smoking is bad; yes, I smoke regularly
but also do a lot of healthy behaviour. I exercise a lot; take fruits and milk etc. regularly.
(iv)

Trivialize the inconsistency: In this case, smoking is bad and I smoke but don’t get the care
that is another way to resolve the dissonance.

2.2. Functional Theory
The functional theory of attitude was given by Daniel Katz (1960). He suggests that attitudes are
formed according to how a particular person or things meet our needs. He believes that attitude is
determined by the function they serve for us. People take a certain attitude because they help them
to achieve their primary goals. Daniel Katz (1960) outlines four functional areas which are
mentioned below in detail.
I.

Knowledge: The first function of attitude is knowledge which helps people make sense of
the world. Attitudes and values govern our social world: quickly categorize people, places,
and events. Attitudes provide a standard for simplifying & organizing understanding of
the complex and fuzzy environment. For example; there can be a positive attitude about
the Prime minister as they fulfil his political policies in meeting their needs. When students
were asked about the Prime minister’s education policy their reply was positive because
he has distributed many laptops to the students.

II.

Utilitarian: Such type of attitude recognizes the doctrine of behaviourism, which
encourages people to reap rewards and avoid punishments from their environment. This
type of attitude helps to ensure positive outcomes or prevent negative outcomes. Eagly &
Chaiken (1993) pointed out that Children often feel positive about December, as they
relate it to holidays and gifts. If we are the business we like political parties that will
advance our economic growth, if we are unemployed we are in favour of the parties that
will lower our taxes and we are in favour of one that will maximize the benefits of social
welfare. According to Bednar & Levie (1993), attitude research in this field did not
produce a set of categories related to the attitudes of psychological needs that’s why the
usefulness of this theory is limited by the fact.

III.

Ego-defensive: In this type of function Katz emphasizes the principles of psychoanalytic
that the attitude might be a defence mechanism that an individual use against unpleasant
emotions that do not want to consciously acknowledge. For instance, A Student may think
research is difficult, and I do not like research; that is why I do not want to do M.Phil. Or
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a student might think; only intelligent people do M.Phil, and I do M.Phil, so I must be
really smart; that is why I like research. Another example is a young woman who decides
to break up with her husband and adopted a very hostile attitude even she may still have
feelings for the husband because it strengthens resolve and allows to end the relationship.
Research studies have shown that attitudes associated with self-concepts tend to be egodefensive and ego defence is particularly difficult to change (Zimbardo & Leippe 1991).
IV.

Value Expression: This function recognizes the significance of self-expression and selfactualization. It also helps us express core values and cherished beliefs Attitude is a means
of expressing personal values and other aspects of self-concept. For instance, if one
considers oneself as a Catholic, one can consolidate that image by using Catholic beliefs
and values. Another example is that we have an enlightened conservative or a self-image
and we influence the mindset that we believe in such core values.

The fundamental theme of functional theories is that changing attitudes requires understanding the
motivations or their function to individuals. Understanding the impact of an attitude on a person
helps to guide the designer of the persuasive message that wants to change attitude. The theory of
functional attitudes also explains why attitudes change. Attitude changes, it no longer plays its
function, and individuals feel blocked or depressed. According to Katz’s point of view, changes in
attitudes are not changed by changing people’s information or perception about objects, but by
changing the individual’s underlying motivational and personality needs. For example, as your
social status increases, your attitudes to the old car may change and you need to better reflect your
new state. For that problem, your attitude toward your old friends may also change.
2.3. Social Judgment Theory
This theory is a persuasion theory given by Sheirf and Hovland (1961) and is different from other
consistency theories of attitude. It is useful for explaining why people develop strong attitudes or
opinions on social issues. It also explains why persuasion is often difficult to accomplish and it
offers a common-sense approach for trying to persuade in the real world. The theory of Social
judgment is an attempt to apply the principles of justice to the study of attitude change. According
to Sherif, Sherif, and Nebergall (1965), the initial attitude of an individual is the basis for judging
the exchange of relevant attitudes. Opinions are evaluated on this reference point and placed on
the attitude continuum. The point of view that best represents the individual's own opinion is in
the latitude of acceptance. Those opinions considered the most offensive are placed in the latitude
of rejection.
In short, the social judgment theory of attitude change is based on the study of research literature
and by practice. Recently, on the other hand, researchers have questioned how the basic principles
of social judgment theory and the principles of the theory are interrelated. The important thing is
because it shows the importance of people's previous attitudes. Most of the other approaches are
just mild with the previous attitudes. Wood (1982) mentioned that newer theories transform social
judgment principles as covariates and control variables into experimental design.
2.4. Learning Theories
This part can be more correctly called behavioural attitude theories. One of the main
commonalities of these theories is that they all emphasize the stimulating characteristics of
communication situations. Staat (1967) reflected the thought of classical conditioning and almost
exclusively focused on the formation of the attitude. Events in the environment produce emotional
reactions in individuals. Since the new stimulus is always paired with the old stimulus, the new
stimulus develops the power to generate emotional responses in the individual (O'Keefe, 1990).
Hovland, Janis, and Kelly (1953) attached great importance to the Learning theories of attitude
change. They pointed out that unless one experiences some new learning experience, opinions will
often persist. Acceptance of the suggested answers depends on opportunities for mental rehearsal
or attitude response practices, and the number of incentives included in the communication.
Hovland and his colleagues hypothesized that when people deal with persuasive message content,
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they rehearsed the attitude response of the message's recommendation and their initial attitude. To
change attitudes, more practice is needed.
In Yale’s attitude change model, the focus is attention, understanding, and acceptance. Before
accepting, the individual should pay attention and understand the communication. In this stage of
attention and understanding, individuals have the opportunity to practice the recommended new
opinions. Bem (1967) used the Skinners approach to study attitude changes, whose main
hypothesis reflected the viewpoint that attitudes were learned from previous environmental
experiences. He pointed out that due to a lack of direct knowledge of the internal stimuli available
to learners, people trying to change attitudes.

3. Implications for Head Teachers
Attitude cannot predict behaviours directly. To solve problems, it is often necessary to predict the
behaviour of the people. “Attitude can explain human actions”, in the current circumstances,
changes occur in every aspect of life whether it is in the living way or the way we react. In this
kind of change, if the result is good we call it Positive change, and on the other side of the result
is bad we call it Negative change. For those observable actions, we assume positive and negative
attitudes. Head Teachers at the school level are change agents and always keen for changes in the
school. Therefore, changing trends directly affect institutions and students because they hold the
future of the country. Many people believe that attitudes are more likely to have nothing to do with
behaviour or are only slightly related to behaviours because early theories presented the
relationship between attitude and behaviour as a one-way association. However, if the attitude
itself is affected or influenced by past behaviour, then this connection is bound to be more
complicated. Researchers describe changes in students' attitudes, so they make very brief responses
through their behaviour, so learning theories are very important for predicting student behaviour.
Head Teachers must work on the behaviour of the teachers and students in the schools. He should
work on the punctuality, discipline, and emotions of teachers. Teachers must pay attention to the
student’s Moral, Intellectual, Physical, emotional development, and social interaction of the
students. They must convert students’ bad habits into good ones.
Head Teachers must work on the school's priority skill areas such as students’ social, moral, and
intellectual skills. Pro-social skills training should be provided in the target area during the month.
Different teaching and non-teaching staff members and volunteer must lead the different tasks and
they should be free to choose any way they like to teach skills in schools. They should provide
role-playing methods, lead art projects such as posters showing skills, or offer to give speeches in
their targeted areas. The plan should emphasize self-monitoring and internal inspections in
monitoring students' behaviour. Appropriate behaviours should be broken down into teachable
units, so the students can build on what they have learned.
The school-wide assembly should be held at the end of each month to provide an opportunity to
issue certificates for students who have shown improvement in their current interests and skills.
Parents should support the plan by providing opinions at school meetings and reviewing goals for
the month with their children at home.

4. Conclusion
The conclusion drawn from the above analysis of attitude theories is that changes in attitude can
be modified internally so that the external behaviours cannot be controlled to handle. We must
provide a common environment for all students. Perseverance varies due to the above factors. The
student should be able to easily recognize the good and bad environment; just like being forced to
accept a negative behaviour change. When the situation exceeds a safe level, he/she can
immediately change himself. Students must be educated on Emotional and Ego levels because the
change of attitudes starts from these two core points. If the curriculum is more practical and easier
to adopt, we are very sure that the proportion of students who transfer negatively will decrease. A
good education system will only give an excellent candidate, but if the system is very on the spot
in reality, without any emotions or interactions, it will be more popular in future education because
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of chances of turning worse due to the wrong attitude is more. The best system for direct learning
should also be updated to a more user-friendly system and make the student sincerer than that of
other forms of learning because they not only teach but also care about shaping them for their
future.
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